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Individualized Learning in Reading and Language Arts 

The Basic Insight 

We have entered a new era in education. The confluence of high technology, accountability, and a desire 

to treat each child as having unique aptitudes, skills, challenges, and gifts has made it possible and has 

shown the urgency now to teach to the individual child. Not to teach in some abstract way, but really and 

truly to teach to the individual child. 

In the old days, we used to say that no child should be left behind. It is true that no child should be left 

behind or held back. But the solutions of the last two decades are still struggling to address with sufficient 

clarity, why were children left behind in the first place? 

Individualized learning arose as a desire to understand precisely this question. So, if we may, allow us to 

reintroduce the concept in a way that emphasizes what this tradition is really about. There are a lot of 

buzzwords related to individualized learning, but in the learning sciences, the notion of teaching to the 

individual has a strong basis in academic theory and research. We explicitly draw on these traditions. 

Before the widespread availability of portable computational technology, theorists such as Carroll (1989), 

Bruner (1966), Goodlad & Anderson (1959), Glaser (1968), and Bloom (1960) envisioned a teaching 

method of the future that focused on the specific needs of the individual. They called this idea mastery 

learning. It is the precursor to individualized learning, so let’s take a brief look at it. 

Mastery learning was a direct challenge to an older tradition in educational psychology that we might call 

the bell curve model. In the bell curve model, a classroom is envisioned as a sample of children with 

varied levels of aptitude for learning, with those aptitude levels having the shape of a bell curve. This level 

of aptitude was considered more or less innate, or inherited. Teachers in earlier days, as a consequence 

of this model, reasoned that the most cost-effective teaching method for a fixed bell curve was to teach to 

the average and in a uniform fashion. This learning strategy brings to focus three very important 

dimensions about teaching and learning that set the stage for everything that is to follow, so they are 

worth calling out. These are three characteristics of the bell curve model: 

• Every child received the same lesson. 

• Every child received lessons in the same sequence. 

• Every child was given the same amount of time to master the skills. 

What is the end-of-year outcome of the bell curve approach? Children with the highest aptitudes end up 

with the highest performance scores, and those at the bottom of the distribution remain at the bottom. 

Many students fail to acquire basic skills. 
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So much about this picture seems anachronistic if not unsettling. We have learned much about 

intelligence since the last century. A very important paper by Nisbett et al (2012) reveals that it is not as 

unreasonable as previously thought to think that we can educate all children, regardless of initial ability. 

Highlights of the paper include the following: an enriched learning environment can and does in fact 

disrupt the bell curve; early intervention in education can and does improve academic and life outcomes 

of children; environmental influences on intelligence are larger than they were thought to be last century; 

and the achievement gap in education can and does decrease with sustained effort. Human ability has 

greater plasticity—it is less fixed—than was thought during the bell curve tradition. The challenge of 

educating all children need not be half-hearted based on a too literal conception of innate differences in 

intelligence. 

So, let’s clear the slate. Let’s begin by acknowledging that every child is intelligent. Of course they are. 

Every day children perform cognitive acts of attention, perception, inference, induction, deduction, 

understanding, judgment, and decision making. That’s what intelligence is. 

The difficulty is that these naturally occurring intellectual abilities can be hindered by auxiliary internal or 

external conditions such as prior mastery of skills, prerequisite experience, processing speed, working 

memory capacity, interest, motivation, self-efficacy, and, unfortunately, hunger and emotional trauma in 

some cases. We can’t repair some of the rifts in a human life, but we can improve the way we present the 

learning path to a child so that child has the best chance at succeeding. 

How can we improve teaching? Take another look at the three constants we talked about in the bell curve 

tradition: uniformity of lesson, sequence, and time. These have been reimagined and shaped into what 

we now call the individualized learning model. 

Going against the grain, educational psychologist John Carroll declared in the 1960s that, whatever one 

thinks of the bell curve model, there was insufficient evidence that intelligence was an innate construct 

acquired at birth and fixed over time. He proposed that intelligence can be more fruitfully defined as the 

amount of time it takes for a person to master a task. The genius of this insight was that it called attention 

to the implicit belief that all children should master cognitive tasks in the same amount of time. What is 

gained by uniformity of time constraints is efficiency in mass-educating children. The collective cannot be 

held back by the struggling children. So, when we apply a uniform time constraint, the data are 

interpreted as saying that there are fast and slow children whose abilities are fixed at birth. Carroll flips 

things upside down. There surely are differences between children, but these differences should be 

looked at as natural differences in the amount of time it takes to master cognitive skills. 

Remove the assumption about the necessity of uniformity in lesson, sequence, and time, and we have a 

working model for individualized learning. These are three characteristics of the individualized learning 

model: 

• Every child receives lessons appropriate to his or her particular level of development. 
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• Every child receives lessons sequenced in a flexible way to accommodate progress. 

• Every child is given whatever time is required to practice the lessons. 

Because every child receives assignments tailored to his or her level of ability, and is given the time 

needed to achieve mastery, the majority of children in the classroom are expected to cross the finish line, 

given sufficient time. This is the basic idea of individualized learning. 

The graphical comparison below shows the two visions, drawn for illustrative purposes. The illustration 

puts into schematic form the consequences of early visionaries like John Carroll and Benjamin Bloom. 

The image accurately depicts the effect of fixed versus variable transformations of scores on a normal 

distribution. 

 

The model on the left shows the expected pattern of growth when (1) a uniform curriculum is applied to 

the whole class, and (2) the classroom is managed under the constraint that the average rate of learning 

suffices for all. In more technical terms, when you add a constant to scores in a normal distribution, the 

new distribution has the same shape but is shifted. The quick students cannot accelerate the pace, and 

the slow ones cannot hold it back. All students progress, but virtually all children who were at the top of 
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the class at the beginning of the year cross the proficiency line, while most of the children at the bottom of 

the class remain at the bottom. 

The model on the right shows the growth pattern when (1) a differentiated curriculum is prescribed for 

each child, and (2) differentiated rates of learning are recognized and accommodated for each child and, 

therefore, self-paced learning is built in to the classroom. In the right-hand model, we see that almost all 

students are envisioned as achieving proficiency. As above, we can view this in more technical terms by 

saying that we multiply each score in the distribution not by a constant but by a variable that depends on 

a particular student’s diagnosis. 

Note that this is not just a strategy to bring the lowest students to the top, though that is indeed a 

desirable outcome. It is a strategy that also challenges the B students to perhaps move outside their 

comfort range to achieve the excellence of which they are capable. 

An Evidence-Based Approach 

Individualized learning looks good in theory. But does it work? Can we really narrow achievement gaps? 

It appears so. Here we will focus on the most recent findings. Later we will relate the various components 

of the Edmentum Exact Path to rigorous learning-science research conducted over the last 50 years. 

The RAND Corporation (2014) performed a study of the effectiveness of personalized learning, which is 

an extension of individualized learning. The study identified common factors of learning after observing 

schools that appear to be vanguards in this model. These are common factors reported by schools that 

reported successfully implementing a personalized approach: 

• learner profiles of each student’s individual strengths, needs, motivations, and goals that help the 

teacher find ways to reach children in a way that is meaningful to them personally and individually 

• personal learning paths in which each student is placed in a customized path of instruction that 

responds to and adapts to where they are right now in terms of readiness 

• competency-based progressions in which a student is given clearly defined goals and is 

repeatedly assessed on progress toward these goals until mastery is attained 

• flexible learning environments in which the classroom can be shaped and designed to 

accommodate the differentiation in levels of student readiness 

RAND studied 23 schools in predominantly urban locations to identify these new instructional 

approaches. It used a quasi-experiment of a matched control sample of schools that practiced these four 

elements versus a virtual comparison group drawn from a national database to arrive at a collection of 

schools that served populations similar to the focal group that practiced personalized learning. 

Results were measured objectively using the Northwest Evaluation Association’s Measures of Academic 

Progress (MAP) over two school years. The researchers found the schools that practiced personalized 
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learning using the common factors listed above performed better in both mathematics and reading than 

the matched virtual comparison group. The effect size for math was .41. An effect size is a standardized 

measure of change that is objective (i.e., it is interpretable in the same way no matter what the outcome 

measure). An effect size of .41 is conventionally interpreted as follows: If a student in the 50th percentile 

of the control group had been moved to the personalized learning group, this student would have moved 

from the 50th percentile to the 66th percentile in mathematics achievement. This is a robust effect. 

The effect size for reading was .29, which translates into a treatment effect that would lead from the 50th 

percentile rank to the 61st percentile rank. 

Like much of the research in mastery learning over the past 50 years, this study unveiled an exciting 

trend: the lowest performing students in the schools had the greatest gains. This is precisely what the 

individualized learning vision sets out to do. 

Pane, Steiner, Baird, and Hamilton (2015) continued the RAND study described above and expanded the 

treatment sample to 62 schools. They used the same methodology as the earlier study and found that the 

growth trends increased after a two-year follow-up, though the effect sizes showed slight attenuation. 

The chart below is from the study’s report. It gives a strong sense of the magnitude of effects across 

schools. Certainly, this learning framework is an approach with a future. Now let’s look at the Edmentum 

mastery learning approach to individualized learning. 
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From Pane et al. (2015). Continued Progress: Promising Evidence on Personalized Learning. Copyright 
© 2015 by the Bill and Melinda Gates Foundation. Published the under the Creative Commons Attribution 
4.0 Generic License CC BY 4.0. 
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Edmentum Exact Path 

Mastery Learning Model 

Edmentum Exact Path is linked to an evidence-based practice known as the mastery learning model. This 

is not a one-size-fits-all model. It is consistent with and can be adapted to a wide variety of learning 

situations. 

MASTERY LEARNING MODEL 

 

 

 

This model could be used within a wide variety of learning strategies, including the family of intervention 

approaches. This model shows that educational intervention starts (either intentionally or intuitively) with 

some diagnosis, an opinion or assessment of the child’s current ability; then moves to instruction aimed to 

meet the child; then assigns practice to apply what has been taught; and wraps up with a suitable method 

of checking, or testing, whether the child has learned the lesson. The process is rendered as a recurrent, 

or circular, process to suggest that assessment eventually recurs so that in time the assessment confirms 

that the child has or has not advanced to the expected level of achievement. 

The functional flow is an iterative process. It does not end with a test. A test might show that the child 

needs to repeat the skill. A teacher can and should cycle through the sequence until mastery is attained. 
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Each step in the sequence is supported by a substantial body of research in peer-reviewed scientific 

journals. We summarize the steps in our learning model here, followed by detailed description of the 

functionality of the research base of our product: 

• Diagnosis to accurately determine particular deficits and strengths in hundreds of skills in the 

reading domains of Reading Foundations, Language and Vocabulary, Reading Literature, and 

Reading Informational Text, as well as Language and Writing domains in language arts. (The 

Speaking and Listening domain is not assessed. However, it is included in the learning path.) The 

diagnostic test is described later in the Adaptive Assessments section. 

• Instruction through high-quality animation and other audio-visual presentations with effective 

character-driven dialogue focusing closely on the specific skills in the domains and adapted to a 

learner’s particular level of readiness. The linking of diagnostic scores to curriculum is shown later 

in the Learning Paths section. 

• Practice to reinforce the lesson by eliciting direct physical engagement such as drawing, reciting, 

recording, calculating, solving, estimating, and other activities. A focus on practical understanding 

forges implicit learning of the concepts and skills to complement and strengthen semantic or 

explicit learning. The instructional architecture is also described in the Learning Paths section. 

• Testing of concepts and principles after practice. The learner is presented challenging quizzes 

that initiate practice in retrieving what has been encoded in memory. Feedback on quizzes 

reinforces learning and proactively prevents interference in memory. There are two kinds of testing 

in our mastery learning model: 

o Mastery quizzes as part of instruction. Students can practice applying the concepts they 

learned repeatedly by taking frequent mastery tests. This aspect of the instruction is an 

evidence-based learning strategy and is discussed in the Learning Paths section. 

o Progress checks on the skills that have been taught to reinforce automaticity and fluency, 

and again to practice focused retrieval to consolidate learning. Confirmation of mastery 

indicates that a child has successfully acquired a specific competency that can be drawn 

on in future lessons and in life. When the progress check indicates competency in the skill, 

we say that sufficient mastery has been demonstrated to recognize that the child has 

acquired the skills competency on this node of the learning path. The progress monitors 

are discussed in the Adaptive Assessments section. 
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Adaptive Assessments 

FEATURES 

Assessment Component Description Technical Specs 

Adaptive Diagnostic brief tests of reading ability in 

four knowledge domains 

(Foundations of Reading, 

Language and Vocabulary, 

Reading Literature, Reading 

Informational Text) and language 

arts ability in two knowledge 

domains (Language and Writing) 

administered as an efficient 

computer-adaptive test 

designed for repeated 

administration across the school 

year 

scores across multiple 

administrations provide growth 

measure across grades K–8 

administered over the course 

of an academic year in up to 

four teacher-designated 

testing windows (fall, winter, 

early spring, end of year) 

variable length computer-

adaptive test with an average 

of 48 items, fewer for grades 

K–2 

typical testing time of 15–60 

minutes, with the lower times 

in the earlier grade levels 

reliability above .90 

classification consistency 

above .90 

Mastery Quizzes short, five-item quizzes built to 

test a child’s grasp of specific 

material within a learning module 

provides feedback so the student 

knows whether the answer is 

right or wrong 

short quizzes of variable 

length in which the student is 

told what the standard of 

mastery is and is given 

feedback on performance 

primarily instructional tools 

with no measurement model 

applied; serve the function of 

learning checks in the mastery 

tradition 

typically, mastery threshold 

score of 4 out of 5 
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Assessment Component Description Technical Specs 

Progress Checks fixed tests with five items per skill 

area and four skills assessed 

with a total of 15–20 items 

dynamically generated formative 

assessments used to monitor 

progress of student mastery on a 

set of completed skills within a 

learning path 

inform and adapt a student’s 

learning path, determining the 

next set of four skills a student 

will see 

forms created dynamically 

from carefully constructed item 

pool of over 13,000 questions 

covering over 500 skills 

uses beta-binomial 

psychometric model for 

performance judgment 

typically, mastery threshold 

score of 4 out of 5 

 

The adaptive diagnostic test is designed and recommended to be given to all students, as opposed to 

being reserved for students who are assessed for remedial options. While it will identify children who are 

below grade as intervention systems do, the Edmentum Exact Path does so in the broader context of 

placing every child in a developmentally appropriate learning path. 

The adaptive diagnostic provides a standard score indicating where a student is in the K–8 

developmental growth scale. The score cuts across grades so students who are above and below grade 

can be identified with confidence. After taking the diagnostic test during a specific testing window, a 

student is classified as being below grade, on grade, or above grade. The student’s score can be 

interpreted as a progress-across-grade indicator and can also be interpreted according to national norms 

to determine a child’s percentile rank within grade. 

A total growth score and domain-level scores are reported for each learner. Grade classifications are 

made at the domain level as well. 

As an adaptive test, this diagnostic consists of a pool of over 2,000 high-quality test questions that have 

been calibrated in their level of difficulty. The test is administered using a computer-adaptive algorithm. 

This genre of testing method was designed for the express purpose of giving the most efficient testing 

experience possible without sacrificing accuracy. It does so by delivering items that are within the child’s 

estimated ability level and not wasting time with items that are either too difficult or too easy. 

Progress checks contain five items per skill, with up to four skills assessed on each test. The test items 

are drawn from a pool of items with a specific skill that the child has been assigned to master as a 
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competency. The items have a calibrated difficulty and are scored using a beta-binomial measurement 

model. In the mastery tradition, it is customary to use short progress checks so the emphasis remains on 

tutorials and practice (see Instructional Content). Brief mastery tests are not scored in terms of 

percentage correct but instead by estimating the probability that a student with a given response profile 

has mastered the skill. 

The first release of the Exact Path uses a basic beta-binomial measurement model. However, starting in 

2017, mastery will be calculated using modern cognitive diagnostic models, which enable greater 

flexibility in drawing diagnostic information from response patterns. These models will be built using 

response data being collected during the 2016–17 field test. 

Psychometric Standards 

Empirical support for our adaptive Developmental Growth Scales is established. Based on what we know 

so far about our scales after a year of development and a large field test, we can report the following. 

RELIABILITY 

Reliability Metric Results 

Student score reliability High. The item response theory (IRT) calibration 

software calculated the score reliability for student 

ability as .95. 

Split-half reliability High. Field test results showed that split-half 

reliability ranged from .80 to .90. 

Classification consistency High. Field test results showed that grade-level 

classification had consistency and accuracy 

ranging from .90 to .95. 

VALIDITY 

Validity Type Validity Metric Results 

Construct validity Grade separation Excellent. Learner ability scores 

differ significantly between 

grades and across grades within 

grade cohorts in year-over-year 

change. 
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Validity Type Validity Metric Results 

Construct invariance Excellent. Item difficulties are 

correlated in the .90s across 

adjacent grades. 

Growth (effect size) across 

grade 

Excellent. Cohen’s d effect 

sizes between grades closely 

match predicted magnitude and 

change pattern based on effect 

size norms of a national sample 

of state vertical scales. 

Concurrent validity Correlations with similar tests In progress. Expected spring 

2017; pending end-of-year data 

to come for the 2016–17 school 

year 

Predictive validity Correlations with end-of-year 

tests 

In progress. Expected summer 

2017 after receiving end-of-year 

test score data from the 2016–

17 school year* 

Classification accuracy Concordance between 

diagnostic and grade-level 

placement 

In progress. Expected summer 

2017; pending end-of-year data 

to come for the 2016–17 school 

year 

* Pending product-specific evidence in 2017, we can report that the item pool from which the diagnostic 
assessments were created has been deployed in fixed-form benchmark tests nationwide, and the 
predictive validity of these tests, from the same item pool, for predicting high-stakes end-of-year tests 
such as the SBAC and the PSSA is consistently between .80 and .90. Based on this, we are confident of 
excellent predictive validity for the diagnostic assessments. 
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Learning Paths 

 

 

 

 

 

 

 

 

 

 

The adaptive diagnostic algorithm is depicted on the left side as a sequence of ability estimates. The 

algorithm intelligently searches out a student’s ability level by probing with sensitive items; note that as 

we move through the assessment sequence, a smooth and clear estimate of ability emerges. 

Because of the design of our system, this ability scale has been calibrated precisely to the difficulty of 

lessons on the learning path (on the right-hand side). They are on the same scale. For purposes of 

illustration we use a scale of -4 to +4, but the actual standard scores are expressed on a more meaningful 

scale. In this example, we see two different students’ assessment processes. The blue line is a 

kindergartner who is accurately diagnosed as being on grade and who is assigned into an appropriate 

Language and Vocabulary lesson, such as Connections Between Words. Labels have been removed 

from the remaining competencies to avoid excess clutter. 

The brown line is an older child who might be in third grade. This student is ready for the grade-

appropriate lesson Reference Materials. Once the student is placed into the learning path based on the 

adaptive diagnostic, the student will work on a lesson until the competency is attained. At that point, the 

student continues in a self-paced manner, or as directed by the teacher, into subsequent lessons of 

increasing difficulty from left to right. 

It is important to note that the illustration above is plotted using actual calibration and diagnostic test 

results. It is not simulated. These are real kids who were accurately diagnosed and assigned into what 

the teacher recognizes as a suitable lesson module. 
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We use an adaptive diagnostic assessment to place every learner into a developmentally appropriate 

point in the learning path. Each point in the learning path is a skill that is taught using a computer-assisted 

learning module, which we will explore next. 

Research on Learning Paths in Educational Assessment 

Recent authors in educational assessment (Briggs et al, 2015; Leighton & Gierl, 2011; National Research 

Council, 2001) have called attention to the necessity of forging a much stronger link between the purely 

psychometric aspects of educational assessments and explicit theories of cognitive components of 

development in reading and language arts. This strong link between assessment and learning 

progression is the key feature of the Exact Path. There are products that feature strong growth scales and 

first-rate instructional content. Edmentum is in the unique position of having a rigorous and 

psychometrically solid growth scale along with 50 years of success in building innovative computer-

assisted instructional systems. We have the best of both worlds. 

What is exciting for us and our customers is that the leading-edge thinkers in educational assessment 

and learning science are now calling for precisely the synergy we have: assessments that are tightly 

knitted to learning paths. Here is a very brief review of the burgeoning science behind our approach. 

Briggs et al (2015) described the difficulty in interpreting growth scores produced by many existing 

standardized tests, arguing very coherently that changes in curriculum from grade to grade can have far 

more influence on so-called growth scores than student growth itself. This renders many growth scores 

uninterpretable. Briggs and his team of researchers at the University of Colorado’s Center for 

Assessment, Design, Research, and Evaluation boiled the problem down to this: Educators, principals, 

curriculum directors, and other stakeholders must be able to infer at the end of the testing period: (1) what 

has been acquired by the children, and (2) how much has been acquired. 

They advocated a different kind of approach that “strives to put educational assessment where it belongs: 

close to the curriculum, the instruction, and the student.” What is needed, before the full-scale 

implementation of a growth scale, is a model of learning to serve as what the National Research Center 

(2001) called a “nucleus that brings cohesion to curriculum, instruction, and assessment together.” 

This nucleus, or learning model, is what we call our learning path. We joined our reading and language 

arts learning paths with our Edmentum assessment assets to form a comprehensive solution where 

scores can be closely linked to learning objectives. This allows us to answer the truly important questions, 

What has a child learned? and How much? Assessment is both qualitative and quantitative. 
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Instructional Content 

Design and Architecture 

After the diagnostic assessment recommends a learning path of a particular set of skills, the student may 

begin working on the individualized playlist immediately. Additionally, the teacher may assign other 

lessons based on a judgment about the student’s readiness. Once the assignment is made through the 

teacher’s portal, it appears in the learner’s portal, which might look like this: 

 

Each lesson is structured according to a common design. The table below outlines the typical structure of 

lesson content. 

Lesson Activities Description Comments 

Tutorial This is primarily an HTML-based 

multimedia presentation of the key 

concepts and principles of the skill. It 

will typically be a video, an animation, a 

tutorial, or some other audio-visual 

display. 

The tutorial follows a direct instruction 

model in which the narrator defines key 

components of the concept, offers a 

clear demonstration, and directs the 

student to follow steps to apply the 

principles. The narrator is typically a 

character embedded in a thematic 

These features are typical, but 

each lesson is unique and 

adapted to the subject matter. 
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Lesson Activities Description Comments 

context, and instruction occurs within 

character-driven dialogue. 

A tutorial is designed to be brief, about 

five minutes in length, and focused on 

essential concepts and 

demonstrations. 

The tutorials may link to external 

videos to augment the lesson. 

Guided practice A guided practice activity typically 

consists of one set of 7 to 10 

interactions with content. These are 

specifically not test items, although 

some interactions can be multiple 

choice or technology-enhanced 

questions. For example, learners might 

be asked to sort a set of objects into 

kinds. 

Learners will receive feedback on their 

performance and may make multiple 

attempts to answer questions during 

the guided practice session. 

Each activity is introduced by an 

animated video, and the student can 

proceed in a self-directed pace. 

These activities extend learning on a 

concept and extend the student’s 

understanding by practicing retrieval of 

key information. 

Scores on the interactions are 

displayed in the lesson-level and 

in the skill-level Knowledge Map 

in the learner interface. 

 

Mastery quiz Commonly, the lessons and practice 

activities are followed by mastery 

quizzes to engage students in cognitive 

retrieval of the material they have 

Scores on practice are 

displayed in the Knowledge Map 

and Student Reports. 
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Lesson Activities Description Comments 

learned and manipulated in previous 

activities. 

Typically, there are five interactions, or 

items, in a quiz. The item types can be 

multiple choice or technology 

enhanced. 

Feedback is a simple report of whether 

the student got the right answer. 

Simple feedback is used because the 

role of this activity is to determine 

mastery after the instruction and 

activity steps. 

Teacher-graded activities Constructed-response questions, 

drawing figures with tools, answering 

open-ended questions, recording a 

sample, and other activities are just a 

few of the different teacher-graded 

activities available. There is wide 

latitude in the kinds of activities that 

could be given, depending on the skill. 

The teacher receives the learner’s work 

on each assignment and uses a rubric 

to score the assignment on a scale of 

0–4 with feedback. 

optional 

Support tools Finally, each lesson makes tools 

available as appropriate. Such tools 

are adjuncts to the learning materials in 

the lesson. For example, a highlighter 

might be available for the learner to 

mark up an on-screen text. 

optional 
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Research Base 

Computer-Assisted Instruction and Educational Technology 

At the most general level, one can ask whether computer-assisted instruction is effective in education. 

Cheung and Slavin (2012) reviewed the research on the effectiveness of educational technology, 

including computer-assisted instruction, on learning outcomes in reading. Their large-scale meta-analysis, 

which focused on 84 controlled experiments and quasi-experiments conducted among more than 60,000 

students, indicated that the effect size of computer-based instruction for learning reading is statistically 

significant but relatively small in absolute value. However, the authors carefully noted that this limited 

effect was true only traditional Computer-Assisted Instruction in which the child and the computer 

interacted using a simple interface usually involving text alone. When the authors examined online 

instruction involving innovative applications and state-of-the-art technologies like audio-visual support and 

gamification – which are features of Exact Path, and when such a platform was combined with the 

expertise and support of a qualified teacher, the effect size was more than twice as large. Their 

conclusion stated: 

The findings of limited impacts of traditional [Computer Assisted Instruction] illustrate that for 

reading instruction there is no magic in the machine. What matters is how technology integrates 

with non-technology components of reading instruction…. 

…. [W]hat unifies the methods found in this review to have greater promise than [traditional 

Computer-Assisted Instruction] is the use of technologies in close coordination with teachers’ 

efforts…. 

….As replacements for teaching computers have yet to show substantial benefits for reading 

outcomes, but…uses of technology to support and facilitate teachers’ instruction could potentially 

reap greater gains than either technologies or teaching by themselves (p. 212) 

We therefore recommend that the Exact Path be viewed not as a replacement for licensed teachers but 

rather as technology to be used by teachers who offer additional supports such as a strong core reading 

program. More important, we stress that the product should be used with strong fidelity to the 

recommendations given to teachers by the training and support materials. When treatment fidelity is high, 

the methodology has demonstrated measurable effects in the classroom. 

Mastery Quiz Testing Effect 

Mastery testing, as embodied by our learning modules as well as our progress-checking test feature, has 

strong evidentiary support from controlled experiments. In addition, much has been learned recently 

about the mechanism by which mastery testing is efficacious. 
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Kulik, Kulik, and Bangert-Drowns (1990) published a widely cited meta-analysis of the effects of mastery 

testing on academic growth. After pooling the research through 1990, they found a robust, positive benefit 

of mastery testing, both in demonstrably improving the modular skills and in increasing end-of-course 

standardized test scores. Using the Cohen’s d statistic, the authors computed the effect sizes and found 

that the average effect size of frequent mastery testing was .52. Effect sizes are conventionally translated 

into percentile interpretations. Here, the effect size of .52 indicates that, compared with a control group 

with the average student at the 50th percentile, the average treatment group child receiving mastery-

based learning and testing would be located at the 70th percentile. This is considered a strong treatment 

effect that clearly demonstrates the efficacy of mastery testing as an evidence-based practice. 

The authors found specifically that learning through mastery testing was particularly effective for lower 

performing students. Moreover, the achievement gains occurred both on classroom summative tests and 

end-of-course standardized tests. 

Since that 1990 study, a great deal of research has been performed to understand the cognitive 

mechanisms by which mastery testing is thought to be effective; in other words, to know not only how 

mastery testing improves learning but why it does. 

Cognitive Psychology of Instruction 

Experimental research by Roediger and Karpicke (2006), Roediger (2014), McDermott et al (2014), and 

others suggests that mastery testing is efficacious because it provides practice in cognitive retrieval. This 

means that information stored in long-term memory is to some extent volatile and subject to interference. 

When a person intentionally retrieves information from long-term memory, it strengthens the memory and 

makes it more accessible in future applications. This makes the information more accessible, confers 

automaticity in information processing, and prepares the student for further learning. 

Reporting and Actionable Data 
With Edmentum Exact Path, students are supported at their instructional level and monitored closely 

throughout their academic journey so educators can spend their time where it is needed most, leveraging 

our educator tools to work directly with students. Our assessments build a complete profile of student 

strengths and needs coupled with learning paths that deliver lessons in bite-sized chunks paired with 

motivating gamification that rewards both grit and mastery. Educator alerts and skills-aligned teacher 

resources provide another meaningful level of support to complement existing intervention strategies. 

Each step of the way, educators are presented with insightful progress-monitoring views that include valid 

growth measurements to help understand and communicate progress with stakeholders. 
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Knowledge Map 

Educator tools leverage data from student learning paths to inform and support daily instruction. These 

tools include grouping tools to automate the process of building small groups and reporting alerts paired 

with skills-aligned teacher resources that allow educators to target student skill gaps efficiently. 

 

Grouping of Learners 

Small-group learning is the bedrock of elementary success, but crafting meaningful groups requires a lot 

of time. We have made grouping students for daily instruction easy. Exact Path uses real-time student 

data to automate the process and provide meaningful student-grouping recommendations, allowing 

educators to quickly review, adjust, and print their selections for more targeted daily instruction. Using 

grouping automation, educators can simply select the domain and skill they want to focus on and see 

groups arranged dynamically to reflect similar abilities. Simple drag-and-drop functionality also allows 

educators to make necessary changes or build groups based on their own insights. Notes can also be 

added to each group to allow educators to document lessons or activities they plan to use during small-

group learning. 
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Current Learning Activities 

Smart data visualization tools allow educators to dig into where learning breaks down, what skills have 

been mastered, and what material students are ready to learn. By formulating insights based on progress 

metrics and valid growth measures, educators can quickly take action where it’s needed most. 
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Reading and Language Arts Best Practices 

Reading 

The assessments and curricula in Exact Path reading product contain 222 separate skill groups divided 

among four functional domains. The domains and the number of skill groups defined within each grade 

are shown in the table. 

 K 1 2 3 4 5 6 7 8 Total 

Reading Standards: Foundational Skills 11 4 6 4 2     27 

Reading Standards for Literature 6 9 10 10 9 10 8 8 8 78 

Reading Standards for Informational Text 6 6 8 11 11 11 6 6 5 70 

Language Standards: Language and 
Vocabulary 6 5 7 5 7 7 5 3 2 47 

Total 29 24 31 30 29 28 19 17 15 222 
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Foundational Reading Skills 

Print Concepts 

Each e-book appears with a cover and pages that turn to mimic the act of reading a real book so students 

gain knowledge of print concepts and book-handling skills (Clay, 1991). All K–2 lessons are read aloud to 

the student and act as a model for their own fluent reading of the text. 

 

Phonological Awareness 

Within the Exact Path, the phonemic awareness sequence of instructional activities includes, but is not 

limited to, rhymes, alliteration, splitting and blending syllables into onsets and rimes, phonemic 

segmentation, and manipulation tasks. These skills are developed progressively, with a focus on keeping 

the tasks simple to avoid overloading children’s cognitive operations and short-term memory as described 

by Anthony, Lonigan, Driscoll, Phillips, and Burgess (2003). For example, the kindergarten activity Cat 

Cozy helps students work on rhymes, and Bongo Beat helps students work on phonemic segmentation. 

Developing these skills is critical to reading and spelling achievement (Byrne & Fielding-Barnsley, 1991). 

Another large focus of the phonological awareness lessons has students working with onsets and rimes 

so they become thoroughly familiar with segmenting words into smaller parts (Treiman, 1985, 1986). The 

lesson Paint Pots incorporates audio and images to help students hear an onset and rime and match a 

picture and word that include both parts. These phoneme manipulation tasks build a student’s phonemic 

awareness skills and, when combined with phonics, rapidly increase a student’s bank of readable words 

(Goswami, 1995). 
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HERE, THE LEARNER IDENTIFIED THAT THE ONSET /M/ COMBINED WITH THE RIME /AP/ MAKES THE WORD MAP. AFTER CHOOSING 

THE CORRECT ANSWER, THE LEARNER GETS TO WATCH THE CHARACTER PAINT THE PICTURE OF THE MAP ON THE LARGE EASEL. 

Phonics 

Exact Path takes a synthetic phonics approach with instructional lessons that have an explicit focus of 

mapping an individual letter, or letter combination, with its appropriate sound. Lessons that focus on 

grapheme-phoneme correspondence knowledge encourage the use of grapho-phonemic knowledge to 

read words (Adams, 1994, p. 245; NRC, 1999). 

 

THIS KINDERGARTEN TUTORIAL, D.I.S.C.O., SHOWS LEARNERS HOW TO COMBINE INDIVIDUAL LETTERS AND THEIR SOUNDS INTO 

COMMON THREE-LETTER WORDS THAT ALL HAVE THE SHORT A SOUND. 

Word Recognition 

Many of the instructional activities within Exact Path aim to build automaticity in reading recall of an 

increasing bank of high-frequency sight words. Sight-word recognition is one of the essential skills 
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needed to become a fluent reader. An example of the incorporation of sight-word activities occurs in 

Rainy Day, a lesson on emergent texts. 

 

IN RAINY DAY, LEARNERS GET AN OPPORTUNITY TO PRACTICE A SET OF SIGHT WORDS BEFORE APPLYING THEM IN READING SOME 

EMERGENT TEXTS. 

The first 100 high-frequency sight words make up more than 50% of primary level reading texts. To be 

able to read these words accurately and instantly is to develop rapid word-recognition skills, an essential 

part of becoming a skilled and fluent reader (Compton, 1997; Freebody & Byrne, 1988; Strickland & 

Morrow, 1991; Szeszulski & Manis, 1987). There is much evidence showing that the lack of a known body 

of high-frequency sight words is one of the major difficulties facing beginning readers. These words need 

to be mastered, their recall automatic, so students develop rapid, automatic word-recognition skills of an 

increasing bank of words (Byrne, 1992; Chall, 1983; Ehri, 1991). This allows students to use their working 

memory capacity to comprehend the text rather than laboring over decoding every single word. The more 

words students have in their long-term memory banks, the greater their ability to comprehend written text 

(Reid, 1988). Students can then use the majority of their mental processes to read for meaning, gain 

information and enjoyment from text, and add to their word and concept knowledge and their 

understandings of how texts work (Mauer & Kamhi, 1996; Perfetti, 1985). 

Fluency 

Many skills come together when a student is reading fluently, including knowledge of what a fluent reader 

sounds like, familiarity with the words in the text, comprehension of the content, and an understanding of 

phrasing and context. Development of fluency allows for inferences and further insights into a text. To 

become fluent with a text, students often need to reread a text a number of times. Research shows this is 

a useful way to improve fluency and comprehension (Dowhower, 1989). Exact Path has a range of 

strategies to increase reading fluency, including modeled fluent reading of books, rereading each book, 
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and activities that focus on increasing reading comprehension. However, fluency does not ensure better 

comprehension; rather, fluency gives the memory enough extra time to direct attention where it is most 

needed—to infer, to understand, to predict, or sometimes to repair discordant understanding and to 

interpret a meaning afresh (Wolf & Stoodley, 2007). 

 

THE THIRD-GRADE LESSON POETRY FLUENCY IS ONE OF A NUMBER OF LESSONS THAT PROVIDE STRATEGIES FOR PRACTICING 

AND DEVELOPING FLUENCY WITH ON-GRADE TEXTS. 

Literature and Informational Text 

Comprehension 

There are several ways to define comprehension. The RAND Reading Study Group (RRSG) defines 

reading comprehension as the process of simultaneously extracting and constructing meaning through 

interaction and involvement with written language (Snow, 2002). The RRSG acknowledged that a 

student’s sociocultural context subsumes three elements needed for comprehension: the reader, the text, 

and the activity or purpose for reading. In the fifth-grade fluency lesson Industrial Revolution, and many 

other lessons, students learn how to set a purpose for reading and then practice that skill. 

Our learning path includes lessons targeting the most effective comprehension strategies: predicting, 

questioning, constructing mental images representing text content, seeking clarification, responding to the 

text based on prior knowledge, summarizing, and interpreting (Pressley, 2006). For example, in Mr. Stig 

Goes to Washington, students use prior knowledge to make connections, while in Famous Faces they 

use questioning for comprehension of informational texts. The use of such strategies is especially helpful 

with texts that a reader finds challenging (IRA, 2015). 
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Also, comprehension in reading doesn’t always take place immediately. Samuels (1997) and O’Shea, 

Sindelar, and O’Shea (1985) showed that the strategy of rereading the same text more than once (i.e., 

close reading) improves fluency, comprehension, and memory, especially for “poor readers” or for difficult 

texts (Smith, 2004). Adopt a Pet is a second-grade lesson where close reading is demonstrated along 

with skills for annotation to support mark-up approaches to close reading. The effect is particularly 

pronounced if readers are prompted to read for comprehension rather than for correctness or speed. 

The Reader 

An important factor of variability in reading comprehension is a reader’s perceptions of his or her own 

competency as a reader. Regardless of age, the belief in oneself (or the lack thereof) makes a difference 

in how competent a reader feels (Pajares, 1996). Each of Edmentum’s learning modules establishes clear 

goals for a skill and provides students with encouraging feedback on the progress they are making. 

These attributes can lead to increased self-efficacy and a greater use of comprehension strategies, 

particularly for lower-ability readers (Dillon, 1989; Schunk & Rice, 1993). 

Also, according to Pressley (2006), tasks a little bit beyond the learner’s current competence level can be 

motivating. Tasks that are a little bit challenging cause students to work hard and feel good about what 

they are doing. In contrast, unchallenging tasks don’t necessarily provide learners with the opportunity to 

see what they can do, and thus undermine confidence, in addition to being boring. Every grade in our 

solution includes a reading lesson that deliberately moves learners through a series of texts over a range 

of difficulty levels. The purpose of these lessons is to make sure learners are reaching a higher level of 

challenge, not just sitting at a fully comfortable mid-range text for practice and assessment. The second-

grade lesson Adopt a Pet presents one example of providing that range of texts. 
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ADOPT A PET INTRODUCES LEARNERS TO CLOSE-READING STRATEGIES AND SUPPORTS LEARNERS AS THEY WORK THROUGH 

INFORMATIONAL TEXTS ACROSS A RANGE OF COMPLEXITIES APPROPRIATE TO SECOND GRADE. 

Type of Texts and Complexity 

The components of any text have a large impact on comprehension. While reading, the reader 

conceptualizes various representations of the text that are central to comprehension. Those 

representations include the surface code (the exact wording of the text), the text base (idea units 

representing the meaning of the text), and the mental models (the way in which information is processed 

for meaning) that are embedded in the text (Snow, 2002). 

Recent shifts in instructional approach guidelines and standards related to text readability call for 

teachers to engage students in reading some texts that the students are likely to struggle with in terms of 

fluency and reading comprehension. To ensure that the interactions with such texts lead to maximum 

student learning, teachers must provide significantly greater and more skillful instructional scaffolding, 

employing rereading, explanation, encouragement, and other supports within lessons (IRA, 2015). 

Lessons such as The Industrial Revolution and Telling Tales provide these levels of scaffolding. 

Balanced literacy instruction involves sufficient exposure to various types of texts. Because so much of 

secondary content reading is expository, it makes sense for elementary students to practice 

comprehension strategies with nonfiction informational texts (Pressley, 2006). Edmentum Exact Path 

includes a breakdown of skills for informational texts as well as literary texts, including instruction focused 

on strategies for reading each type of text. It also provides informational texts with a range of complexity 

across lessons. Once again, Adopt a Pet stands as a strong example of presenting strategies for tackling 

informational texts across a range of complexities. 
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The standards further break down text complexity into three factors; qualitative, quantitative, and reader 

and task (NGA & CCSSO, 2010). Text complexity is much more than just a difficulty level calculated from 

word length or frequency, sentence length, or number of syllables in the word. Words may have multiple 

meanings, or the text may be written in unconventional ways. Numerous reading lessons, including Adopt 

a Pet and Telling Tales, provide specific vocabulary-learning strategies focused on deciphering new 

terms, including incidences of multiple meanings. 

Language Arts 

Similarly, the assessments and curricula in Exact Path for language arts are constituted by 153 separate 

skill groups divided among three functional domains as shown in the table. 

 K 1 2 3 4 5 6 7 8 Total 

Language Standards 9 16 14 14 10 7 6 5 4 85 

Writing Standards 4 4 6 4 4 4 4 5 6 41 

Speaking and Listening 3 3 3 3 3 3 3 3 3 27 

Total 16 23 23 21 17 14 13 13 13 153 

Language 

There is a strong relationship between vocabulary knowledge and reading comprehension ability (Nagy 

and Scott, 2000). The best way to acquire a large and useful sight vocabulary for reading is by 

meaningful reading. There is considerable evidence that readers quickly become proficient at attributing 

the correct meaning to unfamiliar words in the normal course of reading, not just experienced adult 

readers, but high school and even younger students (Smith, 2004). One encounter with an unfamiliar 

word in a meaningful context is enough to give an approximate meaning; half a dozen encounters are 

sufficient to draw an accurate conclusion. In this way, teenage readers can learn thousands of new words 

every year. Break a Leg and Mount Meaning stand as examples of lessons focused on strategies for 

noticing new vocabulary and deciphering its meaning—speeding the assimilation of new terms 

encountered while reading. 

However, we know that language is far more than just grammar and vocabulary. Smith (2004) purports 

that knowledge of grammar and vocabulary gives no one a mastery of language, either in producing or in 

understanding it. The relationship between vocabulary knowledge and comprehension is extremely 

complex. It is confounded by the complexity of relationships among vocabulary knowledge, conceptual 

and cultural knowledge, and instructional opportunities (Snow, 2002). 

Grammar and knowledge of the conventions of standard English can make a difference in 

comprehension. Syntax (word order) is the bridge between the surface structure of language and its deep 

structure. The second-grade lesson Space Camp focuses on syntax, specifically simple and compound 
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sentences, and dozens of other lessons continue the explanation of syntax concepts in the Exact Path. 

Students who are aware of the patterns authors use to communicate complex information have an 

advantage in making sense of text. Writing lessons, such as The Mystery of Water and Adventure at Duck 

Creek, help students become aware of such patterns. Distant or complex cohesive links can also be 

challenging for second-language learners or for older students reading about an unfamiliar topic 

(Shanahan, Fisher, and Frey; 2012). 

Writing 

Developing fluency in writing has always been a fundamental aim of education, even if the promise has 

never been fully realized (College Entrance Examination Board, 2003). The theoretical and empirical 

connections between reading and writing have been understood for a long time (Commission on Reading 

of the National Council of Teachers of English, 2004). Research suggests that writing about texts and 

engaging in the act of writing text increase reading comprehension (IRA, 2015). 

It is important to create a writing environment that is positive and supportive. This includes developing 

classroom routines that make writing an interesting and enjoyable activity and support children’s writing 

efforts. It is equally important to make sure students acquire the skills (handwriting, typing, spelling, 

grammar, and usage), strategies (planning, revising, editing, and trying a new approach), knowledge 

(attributes of specific types of text such as persuasive, informative, and narrative), and the motivation 

needed to become skilled writers (Graham, Harris, & Santangelo, 2015). 

When it comes to writing instruction, teachers have historically spent more time on writing skills (e.g., 

handwriting) than writing and editing (e.g., planning, revising), but the editing process can enhance 

student writing knowledge, motivation, and writing quality (Graham & Harris, 2005). Specifically, the 

inclusion of tools such as rubrics and graphic organizers can benefit writing quality. In each grade, four 

lessons focus on the writing process for informative, persuasive, narrative, and research writing tasks. For 

instance, in the second-grade lesson Granny at the Talent Show, the tutorial models the process of 

writing an opinion paper, including the use of graphic organizers. The practice and quiz focus on the 

subskills of revising and editing. The workbook task helps students plan, draft, and revise a piece of 

writing for teacher review based on a comprehensive rubric. 

Research finds that students benefit from having time to plan for their writing and suggests that teachers 

encourage students to use planning techniques (Andrews, Torgerson, Low, & McGuinn, 2009; Graham 

and Harris, 1997). Graphic organizers serve as a prewriting technique to support student planning and 

goal setting for writing. The use of prewriting techniques such as graphic organizers positively influences 

writing quality of elementary through high school students (Graham & Perin, 2007). Additionally, graphic 

organizers can help students writing in a second language (Byrd, 2011). By focusing on editing skills, 

students gain additional confidence and experience in the writing process. 
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Research also suggests that computer-assisted instruction serves as a beneficial support for writing 

instruction (Bangert-Drowns, 1993; Cutler & Graham, 2008; Graham & Perin, 2007; CEEB, 2006; 

Goldberg, Russell, & Cook, 2002). Specifically, writing on a computer has positive effects on writing 

quality and writing amount compared with writing on paper. Word processors allow students to easily edit 

or revise text and develop gains in proficiency. When students used a basic computing platform for their 

writing, quality and length of writing was positively impacted. Additionally, in an increasingly digital world, 

students gain additional practice in using a current writing platform. Writing tasks in the workbook, such 

as the one in Granny at the Talent Show, provide approachable yet powerful editing tools for creating the 

core types of texts written in response to state standards on writing. In addition, the workbook calls for 

younger learners to be scaffolded with the support of an adult to help type as needed. 

Exact Path has an online platform that allows students to plan, draft, edit, and submit assignments. 

Teachers can assign writing topics to their students using different prompts for each age level and writing 

type (e.g., narrative/speculative, persuasive, expository)—in Granny at the Talent Show, the topic is 

opinion writing about a favorite song or type of music—and provide rubrics or graphic organizers to 

students. By offering the opportunity for writing practice, planning, and revision online, students and 

teachers can easily view growth throughout the year, and students gain additional writing practice and 

support 

Speaking and Listening 

According to the National Governors Association Center for Best Practices and the Council of Chief State 

School Officers (2010), “If literacy levels are to improve, the aims of the English language arts classroom, 

especially in the earliest grades, must include oral language in a purposeful, systematic way, in part 

because it helps students master the printed word” (appendix A, p. 26). Listening and speaking have 

been shown to be essential prerequisites of reading and writing (Fromkin, Rodman, & Hyams, 2014; Hulit, 

Howard, & Fahey, 2011; Pence & Justice, 2012; Stuart, 2002). The focus on oral language is of utmost 

importance for children for whom English is a second language and children who have not been exposed 

at home to written texts (Dickinson & Smith, 1994). Therefore, to ensure that all children have access to 

an excellent education, oral language development must be emphasized more within language arts 

programs. 

A 1984 meta-analysis by Sticht and James further indicates that the importance of oral language extends 

well beyond the earliest grades into grades 6–8. They found evidence strongly suggesting that a child’s 

listening comprehension outpaces reading comprehension until approximately age 12–14. 

Moreover, Hunt (1987) noted an interesting complication that even though word-recognition speed is the 

best predictor of reading achievement in the primary grades (Lesgold & Curtis, 1980; Lesgold, Resnick, & 

Hammond, 1985), listening comprehension becomes a better predictor thereafter (Curtis, 1981). Hunt 
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suggested that the focus shifts to listening and reading comprehension skills after a few years of 

instruction. Exact Path specifically provides lessons, quizzes, and progress checks in each grade on 

three recurring speaking and listening skills—active listening, discussion skills, and giving presentations. 

For example, Campfire Stories is an active listening kindergarten lesson that teaches students to listen to 

a story and then ask and answer questions about that story. Stig and the Beanstalk is a second-grade 

discussion skills lesson that helps students learn how to have quality discussions about books. Stig’s 

Surprise is a third-grade lesson on giving presentations that encourages students to speak loudly, clearly, 

and with descriptive details when speaking about something. 

Thought Leadership and Professional Guidance 

National Reading Panel Report 

The National Reading Panel report (2000), although almost two decades old and quite narrow in what it 

reviewed (Pressley, 2006; Yatvin, 2002, 2003), continues to be the most cited reference for asserting the 

elements that comprise the foundational skills of reading. E. W. Dolch (1950) described the intended goal 

of learning these foundational skills with his definition of a beginning reader: 

Reading is (1) recognizing most of the words, (2) guessing or sounding out the others, and (3) 

getting meaning as a result. (p. 102) 

Exact Path incorporates the development of the foundational skills within the early phases of the reading 

progression of learning. In first grade, Wooly Watch focuses on beginning and ending sounds, Stamp and 

Grunt focuses on blending sounds, and Jun-gle Beats focuses on syllables. Student achievement is 

fostered by the structure of the lessons and the use of a wide variety of proven learning strategies 

(Marzano, Pickering, & Pollock, 2001). 

US Department of Education 

The US Department of Education released Foundational Skills to Support Reading for Understanding in 

Kindergarten Through 3rd Grade, a practice guide that presents a sequence of recommendations for 

teaching reading using methods that are supported by the highest quality of educational research 

evidence (Foorman et al, 2016). The recommendations feature a number of concrete skills, most of which 

have been implemented in Exact Path for reading and language arts. Those aspects that have not been 

included in the solution were not included because of the limitations of a computer-based platform. 

Interested professionals can review the reading progression of learning in the appendix of this report to 

find a wealth of specific skills that correspond to these recommendations. 
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US DEPARTMENT OF EDUCATION FOUNDATIONAL SKILLS TO SUPPORT READING FOR UNDERSTANDING IN K–3 

Recommendation Description Example 

Recommendation 1 Teach students 

academic language 

skills, including the use 

of inferential and 

narrative language, and 

vocabulary knowledge. 

• Articulate ideas beyond the immediate 

context (inferential language). 

• Clearly relate a series of events, both 

fictional and nonfictional (narrative 

language). 

• Comprehend and use a wide range of 

academic vocabulary and grammatical 

structures, such as pronoun references. 

• Who Are You Referring to? focuses on 

pronoun referents. 

Recommendation 2 Develop awareness of 

the segments of 

sounds in speech and 

how they link to letters. 

• Identify the individual sounds, or 

phonemes, that make up the words they 

hear in speech. 

• Name the letters of the alphabet as they 

appear in print. 

• Identify each letter’s corresponding 

sound(s). 

• Fluffy Clouds teaches short vowel and 

CVC phonemes. 

Recommendation 3 Teach students to 

decode words, analyze 

word parts, and write 

and recognize words. 

• Decode and read words in isolation or 

in connected text. 

• Learn how to break down and read 

complex words by segmenting the 

words into pronounceable word parts. 

• Fifth-grade tutorial Space Venture helps 

students learn about roots and affixes, 

and Space Race is an activity that helps 

students practice with them. 

Recommendation 4 Ensure that each 

student reads 

connected text every 

day to support reading 

• Interact with a variety of connected 

texts, including texts of varied levels, 

diverse genres, and wide-ranging 

content. In particular, students should 
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Recommendation Description Example 

accuracy, fluency, and 

comprehension. 

read both informational and narrative 

text, beginning in the early grades. 

• Reduce, Reuse, and Recycle in sixth 

grade and The Adventurers in fifth 

grade provide students opportunities to 

read connected texts in literary and 

informational genres. 

Elementary and Secondary Education Act (ESEA) 

Edmentum Exact Path supports several of the stated purposes of the 2015 reauthorization of the Every 

Student Succeeds Act: 

• Hold all students to high academic standards that prepare them for success in college and 

careers. 

• Respond when students fall behind. 

• Close achievement gaps. 

• Reduce the often onerous burden of testing on students and teachers, making sure that tests don’t 

crowd out teaching and learning and without sacrificing the clear, annual information parents and 

educators need to make sure our children are learning. 

• Protect America’s disadvantaged students. Hold schools accountable for the progress of all 

students and prescribe meaningful reforms to improve them. 

• Support America’s vulnerable children, including students with disabilities, English language 

learners, Native American students, homeless children, neglected and delinquent children, and 

migrant and seasonal farmworker children. 

• Ensure that all students—including students from low-income families and students of color—have 

equitable access to excellent educators. 
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Appendix 

READING PROGRESSION OF LEARNING 

Sequence Grade Domain Skill Skill Statement 

1 K Reading Foundations Upper and Lowercase Letters Print most uppercase and 
lowercase letters. 

3 K Reading Foundations Letters and Sounds Demonstrate knowledge of one-
to-one letter-sound 
correspondence and isolate the 
initial and final sounds in single 
syllable words. 

4 K Reading Foundations Beginning Sounds Isolate the initial sound in single 
syllable words. 

5 K Reading Foundations Ending Sounds Isolate the final sound in single 
syllable words. 

6 K Reading Foundations Syllables Count and segment syllables in 
single- and multi-syllable words. 

7 K Reading Foundations Rhyming Words Recognize and produce rhyming 
words. 

8 K Reading Foundations Blending Sounds Blend and segment onsets and 
rimes of single-syllable spoken 
words. 

2 K Reading Foundations Words and Spaces Demonstrate knowledge that 
words are separated by spaces in 
sentences. 

9 K Reading Foundations Emergent Texts Read emergent level texts with 
sufficient accuracy and fluency to 
support comprehension. 

10 K Language and Vocabulary Categories of Objects Sort objects into categories, and 
identify whether a word is a noun 
or verb. 
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Sequence Grade Domain Skill Skill Statement 

11 K Language and Vocabulary Connections Between Words Identify connections between 
words. 

12 K Reading Literature Parts of a Book Identify parts of a book and the 
direction of print. 

13 K Reading Literature Pictures and Illustrations Describe what is conveyed in an 
illustration and how an illustration 
connects to a story. 

14 K Reading Literature Asking and Answering Questions Ask and answer questions to 
demonstrate understanding of a 
literary text 

15 K Reading Literature Retelling Stories Retell familiar stories using key 
details. 

16 K Reading Informational Text Asking Informational Questions Ask and answer questions to 
demonstrate understanding of an 
informational text 

17 K Reading Informational Text Parts of an Informational Book Identify the parts of an 
informational text, including the 
front cover, back cover, and title 
page. 

18 K Reading Informational Text Informational Illustrations Describe what is conveyed in an 
illustration and how an illustration 
connects to a text. 

19 K Reading Literature Characters Identify characters in a story. 

20 K Reading Literature Setting Identify a setting in a story. 

21 K Reading Literature Major Events Identify major events in a story. 

22 K Reading Informational Text Main Topic Identify the main topic in an 
informational text. 

23 K Reading Informational Text Comparing Information Compare and contrast 
information and illustrations in 
two informational texts about a 
similar topic. 
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Sequence Grade Domain Skill Skill Statement 

24 K Reading Literature Compare and Contrast Compare and contrast characters 
in familiar stories. 

25 K Language and Vocabulary New Meanings of Words Identify the definitions of multiple 
meaning words used in context. 

26 K Language and Vocabulary Shades of Meaning Determine shades of meaning 
among words that describe similar 
actions. 

28 K Language and Vocabulary Antonyms Identify the antonym of a word.  

27 K Language and Vocabulary Roots and Affixes Use common inflections and 
affixes to determine the meaning 
of a word, and identify the 
meaning of common affixes. 

29 K Reading Literature Types of Texts Recognize common types of text 
such as poetry, literary, and 
informational and the 
characteristics of each type. 

30 K Reading Literature Range of Literary Texts Read and comprehend emergent 
level literary texts proficiently by 
the end of the year. 

31 K Reading Informational Text Supporting Points Identify the reasons an author 
uses to support points in a text. 

32 K Reading Informational Text Range of Informational Texts Read and comprehend emergent 
level informational texts 
proficiently by the end of the year. 

33 1 Reading Foundations Beginning Sounds Isolate the initial sound in words. 

34 1 Reading Foundations Ending Sounds Isolate the final sound in words. 

35 1 Reading Foundations Syllables Count and segment syllables in 
single- and mult-syllable words. 

36 1 Reading Foundations Blending Sounds Blend and segment onsets and 
rimes of single- and multi-syllable 
spoken words. 
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Sequence Grade Domain Skill Skill Statement 

37 1 Reading Foundations Reading Fluently Read grade 1 appropriate texts 
with sufficient accuracy and 
fluency to support 
comprehension. 

38 1 Language and Vocabulary Word Categories Identify a common concept 
among words, and categorize 
words according to a key 
attribute.  

39 1 Language and Vocabulary Connections Between Words Identify connections between 
words. 

40 1 Language and Vocabulary Using Context Demonstrate effective use of 
sentence-level context to 
determine the meaning of words 
and phrases in a text. 

41 1 Reading Literature Asking and Answering Questions Ask and answer questions to 
demonstrate understanding of a 
literary text 

44 1 Reading Literature Characters Describe characters in a story. 

45 1 Reading Literature Setting Describe a setting in a story. 

46 1 Reading Literature Major Events Describe major events in a story. 

47 1 Reading Informational Text Asking About Informational Texts Ask and answer questions to 
demonstrate understanding of an 
informational text 

48 1 Reading Informational Text Main Topics and Ideas Identify the main topic and key 
details in an informational text. 

49 1 Reading Informational Text Text Features Know and use various text 
features. 

50 1 Reading Informational Text Comparing Information Compare and contrast 
information and illustrations in 
two informational texts about a 
similar topic. 

51 1 Reading Literature Retelling Stories Retell stories using key details. 
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Sequence Grade Domain Skill Skill Statement 

52 1 Reading Literature Central Message and Lessons Determine the central message or 
lesson of a literary text. 

53 1 Reading Literature Identifying the Speaker Identify the speaker in a literary 
text. 

54 1 Reading Literature Compare and Contrast Compare and contrast characters 
in a literary text. 

55 1 Reading Literature Appealing to the Senses Identify sensory words in a literary 
text. 

56 1 Language and Vocabulary Shades of Meaning Distinguish shades of meaning 
among closely related verbs and 
closely related adjectives. 

57 1 Language and Vocabulary Multiple Meaning Words Demonstrate effective use of 
sentence-level context clues to 
define multiple meaning words. 

58 1 Language and Vocabulary Roots and Affixes Use common inflections and 
affixes to determine the meaning 
of a word. 

59 1 Reading Literature Categories of Writing Identify different types of text 
such as poetry, literary, and 
informational and the 
characteristics of each type. 

60 1 Reading Literature Pictures and Illustrations Describe what is conveyed in an 
illustration and how an illustration 
connects to a story. 

61 1 Reading Literature Range of Literary Texts Read and comprehend grade 1 
literary texts proficiently by the 
end of the year. 

62 1 Reading Informational Text Informational Illustrations Use both the illustrations and 
details in a text to describe its key 
ideas. 

63 1 Reading Informational Text Supporting Points Identify the reasons an author 
uses to support points in a text. 
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Sequence Grade Domain Skill Skill Statement 

64 1 Reading Informational Text Range of Informational Texts Read and comprehend grade 1 
informational texts proficiently by 
the end of the year. 

65 2 Reading Foundations Phonics Demonstrate use of spelling-
sound connection for vowel teams 
and decode two-syllable words 
with long vowels 

66 2 Reading Foundations Syllables Decode and Distinguish between 
one and two syllable words with 
long and short vowels. 

67 2 Reading Foundations Roots and Affixes Decode words with common 
prefixes and suffixes. 

68 2 Reading Foundations Spelling Recognize irregular spelling of 
words and inconsistent spelling-
sound correspondences. 

69 2 Reading Foundations Reading Fluently Read grade 2 appropriate texts 
with sufficient accuracy and 
fluency to support 
comprehension. 

70 2 Language and Vocabulary Connections Between Words Identify real-life connections 
between words and their use. 

71 2 Language and Vocabulary Context Clues Demonstrate effective use of 
sentence-level context to 
determine the meaning of words 
and phrases in a text. 

72 2 Language and Vocabulary Compound Words Use knowledge of the meaning of 
individual words to predict the 
meaning of compound words. 

73 2 Reading Literature Asking and Answering Questions Ask and answer questions to 
demonstrate understanding of a 
literary text. 
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Sequence Grade Domain Skill Skill Statement 

74 2 Reading Literature Recounting Stories Recount stories, including fables 
and folktales from diverse 
cultures. 

75 2 Reading Literature Characters Describe how characters in a 
literary text respond to major 
events and challenges. 

76 2 Reading Literature Setting Describe the setting in a literary 
text. 

77 2 Reading Informational Text Main Topic and Focus Identify the main topic and focus 
of an informational text. 

78 2 Reading Informational Text Text Features Know and use various text 
features. 

79 2 Reading Literature Major Events and Challenges Describe major events and 
challenges in a literary text. 

80 2 Reading Literature Lessons and Morals Determine the central message, 
lesson, or moral of a literary text. 

81 2 Reading Literature Point of View Acknowledge differences in the 
points of view of characters. 

82 2 Reading Literature Compare and Contrast Compare and contrast two or 
more versions of the same text. 

83 2 Reading Literature Rhythm and Meaning Describe how words and phrases 
supply rhythm and meaning in a 
story, poem, or song. 

84 2 Language and Vocabulary Shades of Meaning Distinguish shades of meaning 
among closely related verbs and 
closely related adjectives. 

85 2 Language and Vocabulary Multiple Meaning Words Demonstrate effective use of 
sentence-level context clues, 
dictionaries, and glossaries to 
define multiple meaning words. 

86 2 Language and Vocabulary Formal and Informal Language Demonstrate effective use of 
formal and informal language. 
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Sequence Grade Domain Skill Skill Statement 

87 2 Reading Literature Images and Illustrations Demonstrate effective use of 
images and illustrations and text 
to show understanding of 
characters, plot, or setting. 

88 2 Reading Literature Range of Literary Texts Read and comprehend grades 2-3 
literary texts proficiently by the 
end of the year. 

89 2 Reading Informational Text Describing Connections Determine the relationship 
between a set of historical events, 
scientific ideas, or steps in 
procedures in a text. 

90 2 Reading Informational Text Comparing Information Compare and contrast the most 
important ideas presented by two 
texts on the same topic. 

91 2 Reading Informational Text Main Purpose Identify the main purpose of a 
text. 

92 2 Reading Informational Text Diagrams, Charts, and Graphs Explain how diagrams, charts, and 
graphs help clarify information in 
a text. 

93 2 Reading Informational Text Range of Informational Texts Read and comprehend grades 2-3 
informational texts proficiently by 
the end of the year. 

94 3 Reading Foundations Syllable Patterns Determine syllable patterns to 
decode multi-syllable words. 

95 3 Reading Foundations Root Words and Affixes Use root words and affixes as 
clues to define the meaning of a 
word. 

96 3 Reading Foundations Spelling Determine the correct spelling of 
grade appropriate words, 
including irregularly spelled 
words. 

97 3 Reading Foundations Reading Fluently Read grade 3 appropriate texts, 
including prose and poetry, with 
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Sequence Grade Domain Skill Skill Statement 

sufficient accuracy and fluency to 
support comprehension. 

98 3 Language and Vocabulary Connections Between Words Identify real-life connections 
between words and their use. 

99 3 Language and Vocabulary Context Clues Demonstrate effective use of 
sentence-level context to 
determine the meaning of words 
and phrases in a text. 

100 3 Reading Literature Asking and Answering Questions Ask and answer questions to 
demonstrate understanding of a 
literary text, using textual 
evidence to support answers. 

101 3 Reading Literature Recounting Stories Recount stories, including fables 
and folktales from diverse 
cultures, and identify key details 
to create a summary. 

102 3 Reading Literature Lessons and Morals Determine the central message, 
lesson, or moral of a literary text, 
including fables, folktales, and 
myths, and explain how it is 
developed with key details. 

103 3 Reading Literature Characters Describe characters by their traits, 
motivations, and feelings, and 
explain how they contribute to 
the plot. 

104 3 Reading Literature Setting Describe the setting in a literary 
text. 

105 3 Reading Literature Sequence of Events Identify a character's problem and 
solution, and describe the 
sequence of events in a literary 
text. 

106 3 Reading Literature Structures of Texts Describe how sections of a story, 
drama, or poem build upon each 
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Sequence Grade Domain Skill Skill Statement 

other using structural element 
terms such as chapter, scene, and 
stanza. 

107 3 Reading Literature Employing Dialogue Analyze characters in a literary 
text based on their dialogue. 

108 3 Reading Informational Text Asking Informational Questions Ask and answer questions to 
demonstrate understanding of an 
informational text, using textual 
evidence to support answers. 

109 3 Reading Informational Text Main Idea Determine the main idea and 
supporting details of an 
informational text. 

110 3 Reading Informational Text Academic Language Determine the meaning of 
academic and domain-specific 
language. 

111 3 Reading Informational Text Events, Ideas, and Procedures Describe the connection between 
a series of historical events, 
scientific ideas or concepts, or 
steps in technical procedures. 

112 3 Reading Informational Text Text Features Know and use various text 
features. 

113 3 Reading Literature Point of View Identify the narrator or speaker in 
a literary text, and determine the 
point of view of the narrator, 
speaker, or a character. 

114 3 Reading Literature Compare and Contrast Compare and contrast the 
themes, plots, and settings in two 
or more stories that include the 
same or similar characters, 
written by the same author. 

115 3 Reading Literature Distinguishing Figurative Language Determine the meaning of 
figurative language, including 
similes, metaphors, 
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Sequence Grade Domain Skill Skill Statement 

personification, and hyperboles, in 
context. 

116 3 Language and Vocabulary Shades of Meaning Distinguish shades of meaning 
among closely related words. 

117 3 Language and Vocabulary Multiple Meaning Words Demonstrate effective use of 
sentence-level context clues, 
dictionaries, and glossaries to 
define multiple meaning words 
and distinguish between 
homophones. 

118 3 Language and Vocabulary Using Words for Effect Explain how an author uses 
descriptive words for effect. 

119 3 Reading Literature Illustrations Explain how an illustration adds to 
the meaning of a text. 

120 3 Reading Literature Range of Literary Texts Read and comprehend grades 2-3 
literary texts proficiently by the 
end of the year. 

121 3 Reading Informational Text Comparing Information Compare and contrast the most 
important ideas presented by two 
texts on the same topic. 

122 3 Reading Informational Text Maps, Charts and Photographs Explain how illustrations, including 
maps, charts, and photographs, 
help clarify information in a text. 

123 3 Reading Informational Text Logical Connections Describe the connections between 
sections of a text, including cause 
and effect and sequential. 

124 3 Reading Informational Text Author's Point of View Determine an author's point of 
view in a text, and distinguish 
their own point of view from that 
of the author. 

125 3 Reading Informational Text Range of Informational Texts Read and comprehend grades 2-3 
informational texts proficiently by 
the end of the year. 
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Sequence Grade Domain Skill Skill Statement 

126 4 Reading Foundations Reading Unfamiliar Words Read unfamiliar words using 
grade-level phonics and word 
analysis skills. 

127 4 Reading Foundations Reading Fluently Read grade 4 appropriate texts, 
including prose and poetry, with 
sufficient accuracy and fluency to 
support comprehension. 

128 4 Language and Vocabulary Context Clues Demonstrate effective use of 
context clues, such as definitions, 
examples, or restatements, and 
reference materials to determine 
the meaning of words, including 
those found in mythology. 

129 4 Language and Vocabulary Multiple-Meaning Words Demonstrate effective use of 
context clues, such as definitions, 
examples, or restatements, and 
reference materials to determine 
the meaning of words with 
multiple meanings. 

130 4 Language and Vocabulary Reference Materials Demonstrate effective use of 
reference materials to clarify 
precise meanings of words and 
phrases, including dictionaries, 
thesauruses, and glossaries. 

131 4 Reading Literature Textual Evidence Refer to text evidence in literary 
text to explain explicit and implicit 
information. 

132 4 Reading Literature Drawing Inferences Refer to text evidence to explain 
explicit and implicit information, 
and make inference about a 
character. 
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Sequence Grade Domain Skill Skill Statement 

133 4 Reading Literature Characters Describe a character using a 
character's thoughts, words, or 
actions. 

134 4 Reading Literature Plot Describe the plot in a literary text, 
and compare and contrast events. 

135 4 Reading Informational Text Informational Evidence Refer to text evidence in 
Informational text to explain 
explicit and implicit information. 

136 4 Reading Informational Text Inferences from Information Refer to text evidence in 
Informational text to draw 
inferences from information. 

137 4 Reading Informational Text Main Idea and Supporting Details Determine the main idea and 
supporting details of an 
informational text. 

138 4 Reading Informational Text Summarizing Information Summarize information in an 
informational text. 

139 4 Reading Informational Text Academic Language Determine the meaning of 
academic and domain-specific 
language. 

140 4 Reading Informational Text Events, Procedures, and Ideas Explain events, procedures, ideas, 
or concepts based on specific 
information in a historical, 
scientific, or technical text. 

141 4 Reading Informational Text Cause and Effect Determine the cause and effect 
relationship in an informational 
text. 

142 4 Reading Informational Text Text Structure Describe the overall structure in a 
text or part of a text. 

143 4 Language and Vocabulary Root Words and Affixes Use root words and affixes as 
clues to define the meaning of a 
word. 

144 4 Language and Vocabulary Figurative Meanings Explain the meaning of simple 
similes and metaphors in context, 
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Sequence Grade Domain Skill Skill Statement 

including allusions to mythological 
characters. 

145 4 Reading Literature Setting Describe a setting in a literary 
text, such as a story or drama. 

146 4 Reading Literature Summarizing Texts Summarize information in a 
literary text, such as a story, 
drama, or poem. 

147 4 Reading Literature Theme Determine the theme in a literary 
text, such as a story, drama, or 
poem. Compare and contrast 
similar themes between texts 
from different cultures. 

148 4 Reading Literature Comparing Points of View Compare first- and third-person 
points of view from which 
different stories are narrated. 

149 4 Language and Vocabulary Idioms, Adages, and Proverbs Recognize and explain the 
meaning of common idioms, 
adages, and proverbs. 

150 4 Language and Vocabulary Synonyms and Antonyms Demonstrate understanding of 
words by relating synonyms and 
antonyms. 

151 4 Reading Literature Poems, Drama, and Prose Explain differences in structural 
elements between poems, drama, 
and prose. 

152 4 Reading Literature Visual Presentation of Text Use visuals and graphics to 
represent ideas in a text. 

153 4 Reading Literature Compare and Contrast Compare and contrast themes and 
plot in literary texts. 

154 4 Reading Literature Range of Literary Texts Read and comprehend 4-5 
grade literary texts proficiently by 
the end of the year. 
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Sequence Grade Domain Skill Skill Statement 

155 4 Reading Informational Text First and Secondhand Accounts Compare and contrast a firsthand 
and secondhand account of the 
same event or topic. 

156 4 Reading Informational Text Graphic Features Interpret graphic features to help 
with understanding of the text. 

157 4 Reading Informational Text Using Evidence to Support Claims Use evidence to support claims. 

158 4 Reading Informational Text Integrating Information Integrate information from two 
informational texts on the same 
topic. 

159 4 Reading Informational Text Range of Informational Texts Read and comprehend grade 4-5 
Informtional texts proficiently by 
the end of the year. 

160 5 Reading Literature Reading Fluently Read grade 5 appropriate texts, 
including prose and poetry, with 
sufficient accuracy and fluency to 
support comprehension. 

161 5 Reading Literature Textual Evidence Use text evidence in literary text 
to explain explicit and implicit 
information. 

162 5 Reading Literature Drawing Inferences Use text evidence to support 
implicit information. 

163 5 Language and Vocabulary Context Clues Demonstrate effective use of 
context clues, such as cause and 
effect relationships and 
comparisons to determine the 
meaning of words or phrases. 

164 5 Language and Vocabulary Multiple Meaning Words Determine or clarify the meaning 
of unknown and multiple-meaning 
words using different strategies. 

165 5 Reading Literature Plot Describe the plot in a literary text, 
and compare and contrast events. 
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166 5 Reading Literature Characters Describe characters using their 
interactions with others, and 
compare and contrast characters 
within a literary text. 

167 5 Reading Literature Setting Explain how the setting affects the 
characters or plot, and compare 
and contrast settings within a 
literary text. 

168 5 Reading Literature Figurative Language Determine the meaning of 
figurative language, including 
similes and metaphors, in context. 

169 5 Reading Literature Summarizing Texts Summarize information in a 
literary text using key details. 

170 5 Reading Literature Theme Determine a theme in a literary 
text, and explain how the theme is 
conveyed through a character's 
response to a challenge. 

171 5 Reading Informational Text Informational Evidence Use text evidence in informational 
text to explain explicit and implicit 
information. 

172 5 Reading Informational Text Inferences from Information Use text evidence to support 
implicit information. 

173 5 Reading Informational Text Main Idea Determine one or more main 
ideas in an informational text. 

174 5 Reading Informational Text Summarizing Information Summarize information in an 
informational text based on key 
details. 

175 5 Reading Informational Text Supporting Details Determine the details and 
evidence that support a main idea 
or argument in a text. 

176 5 Reading Informational Text Events, Ideas, and Concepts Explain the connections between 
two or more events, procedures, 
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ideas, or concepts in a historical, 
scientific, or technical text. 

177 5 Reading Informational Text Academic Language Determine the meaning of 
academic and domain-specific 
language. 

178 5 Language and Vocabulary Root Words and Affixes Use root words and affixes as 
clues to determine the meaning of 
a word. 

179 5 Language and Vocabulary Reference Materials Use reference materials to to find 
the pronunciation of a word and 
clarify its precise meaning. 

180 5 Language and Vocabulary Idioms, Adages, and Proverbs Recognize and explain the 
meaning of common idioms, 
adages, and proverbs. 

181 5 Language and Vocabulary Synonyms and Antonyms Demonstrate understanding of 
words by relating synonyms and 
antonyms. 

182 5 Reading Literature Structures of Texts Explain how sections of a literary 
text fit together to provide an 
overall structure. 

183 5 Reading Literature Narrator's Point of View Explain how a narrator's point of 
view influences how events are 
described. 

184 5 Reading Informational Text Cause and Effect Determine the cause and effect 
relationship in an informational 
text. 

185 5 Reading Informational Text Text Structure Describe the overall structure in a 
text or part of a text, and compare 
and contrast the text structure in 
two or more texts. 

186 5 Reading Informational Text Point of View in Multiple Accounts Compare and contrast multiple 
accounts of the same event or 
topic. 
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187 5 Reading Informational Text Information from Sources Use information from multiple 
sources to answer a question. 

188 5 Reading Informational Text Integrating Information Integrate information from 
several texts in order to 
understand a topic. 

189 5 Reading Informational Text Range of Informational Texts Read and comprehend grade 4-5 
Informational texts proficiently by 
the end of the year. 

190 5 Reading Literature Visual Elements Explain how visual or multimedia 
elements contribute to the 
meaning, tone or beauty of a text. 

191 5 Reading Literature Compare and Contrast Compare and contrast characters, 
setting, and plot in two literary 
texts with a similar theme or 
topic. 

192 5 Reading Literature Range of Literary Texts Read and comprehend grades 4-5 
literary texts proficiently by the 
end of the year. 

193 6 Reading Literature Textual Evidence Cite text evidence in literary text 
to explain explicit and implicit 
information. 

194 6 Reading Literature Inferences Cite text evidence in literary text 
to explain explicit and implicit 
information, including inferences. 

195 6 Language and Vocabulary Context Clues Demonstrate effective use of 
context clues, including entire 
sentences or paragraphs, to 
determine the meaning of words 
or phrases. 

196 6 Language and Vocabulary Multiple Meaning Words Determine or clarify the meaning 
of unknown and multiple-meaning 
words and phrases  
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197 6 Language and Vocabulary Figurative Language Interpret figurative language in 
context, including personification. 

198 6 Language and Vocabulary Connotative Language Distinguish among the 
connotations of words with similar 
denotations. 

199 6 Reading Literature Figurative Meanings Interpret figurative language in 
context. 

200 6 Reading Literature Connotation and Denotation Distinguish among the 
connotations of words with similar 
denotations, including the impact 
of a specific word choice on 
meaning and tone.  

201 6 Reading Literature Meaning and Tone Analyze the impact of specific 
word choice on meaning and 
tone. 

202 6 Reading Literature Setting Analyze and describe a setting in a 
literary text. 

203 6 Reading Literature Characters Analyze and describe a character 
using the character's thoughts, 
words, or actions, and their 
impact on the plot. 

204 6 Reading Literature Plot Analyze and describe the plot in a 
literary text and how the 
characters influence the plot. 

205 6 Reading Literature Summary Summarize information in a 
literary and informational text 
distinct from personal opinions or 
judgments. 

206 6 Reading Literature Theme Determine the theme and how it 
is conveyed through particular 
details in a literary text. 
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207 6 Language and Vocabulary Root Words and Affixes Use root words and affixes as 
clues to determine the meaning of 
a word. 

208 6 Language and Vocabulary Reference Materials Use reference materials to find 
the pronunciation of a word, 
clarify its precise meaning, and 
clarify its part of speech. 

209 6 Language and Vocabulary Word Relationships Use relationships between words, 
such as analogies, to better 
understand each of the words.  

210 6 Reading Informational Text Informational Evidence Cite text evidence in informational 
text to explain explicit and implicit 
information. 

211 6 Reading Informational Text Inferences from Information Cite text evidence in informational 
text to explain explicit and implicit 
information, including inferences. 

212 6 Reading Informational Text Figurative Language in 
Information 

Determine the meaning of 
figurative language used in 
informational text. 

213 6 Reading Informational Text Connotations in Information Determine the meaning of 
connotative language used in 
informational text. 

214 6 Reading Informational Text Technical Meanings Use context to determine 
technical meanings of words or 
phrases in an informational text. 

215 6 Reading Informational Text Central Ideas Determine the central idea of an 
informational text and about how 
a particular event, individual, or 
idea is communicated throughout 
a text. 

216 6 Reading Informational Text Summarizing Information Summarize information in an 
informational text distinct from 
personal opinions or judgments. 
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217 6 Reading Informational Text Text Structure Analyze how a part fits into a 
whole text structure in 
informational texts. 

218 6 Reading Informational Text Evaluating Arguments Evaluate arguments, claims, and 
supporting reasons in an 
informational text. 

219 6 Reading Informational Text Comparing Presentation of Events Compare and contrast one 
author's presentation of events 
with that of another in an 
informational text. 

220 6 Reading Informational Text Range of Informational Texts Read and comprehend 
informational texts in the grades 
6-8 text complexity band 
proficiently. 

221 6 Reading Literature Structures of Texts Analyze how a part fits into a 
whole text structure in literary 
texts. 

222 6 Reading Literature Literary Point of View Explain how an author develops 
the point of view of the narrator 
or speaker in a literary text. 

223 6 Reading Literature Compare and Contrast Compare and contrast literary 
texts in terms of their approaches 
to similar themes and topics. 

224 6 Reading Literature Range of Literary Texts Read and comprehend literary 
texts in the grades 6-8 text 
complexity band proficiently. 

225 7 Reading Literature Textual Evidence Cite text evidence in literary text 
to explain explicit and implicit 
information. 

226 7 Reading Literature Inferences Cite text evidence to support 
implicit information, and make 
inferences based on textual 
evidence. 
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227 7 Language and Vocabulary Context Clues Demonstrate effective use of 
context clues to determine the 
meaning of words or phrases. 

228 7 Language and Vocabulary Multiple Meaning Words Determine or clarify the meaning 
of unknown and multiple-meaning 
words and phrases using context 
clues or reference materials. 

229 7 Language and Vocabulary Root Words and Affixes Use root words and affixes as 
clues to determine the meaning of 
a word. 

230 7 Reading Literature Figurative Meanings Interpret figurative language in 
context. 

231 7 Reading Literature Connotation and Denotation Distinguish among the 
connotations of words with similar 
denotations  

232 7 Reading Literature Sound and Structure Analyze how the structure and 
sound devices, including rhyme 
and repetition, affect the meaning 
of a poem, story, or drama. 

232 7 Reading Literature Summary Summarize information in a 
literary and informational text 
distinct from personal opinions or 
judgments. 

233 7 Reading Literature Theme Determine the theme or recurring 
theme, and analyze how it is 
developed in a literary text, 
including cultural literature. 

234 7 Reading Literature Characters Analyze a character, and explain 
how the character interacts with 
other elements in the story, such 
as plot or setting. 

235 7 Reading Literature Plot Analyze a plot, and explain how it 
interacts with other elements in 
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the story, such as characters and 
setting. 

236 7 Reading Informational Text Informational Evidence Cite text evidence in informational 
text to explain explicit and implicit 
information. 

237 7 Reading Informational Text Inferences from Information Cite text evidence to support 
implicit information, and make 
inferences based on textual 
evidence. 

238 7 Reading Informational Text Text Structure Analyze the overall structure of a 
text, and explain how a section 
contributes to the entire 
structure. 

239 7 Language and Vocabulary Reference Materials Use reference materials to find 
the pronunciation of a word, 
clarify its precise meaning, and 
clarify its part of speech. 

240 7 Language and Vocabulary Word Relationships Use relationships between words, 
such as antonyms and synonyms, 
to better understand each of the 
words.  

241 7 Reading Informational Text Central Ideas Determine the central idea of an 
informational text, and analyze 
how it is developed over the 
course of the text. 

242 7 Reading Informational Text Summarizing Information Summarize information in an 
informational text distinct from 
personal opinions or judgments. 

243 7 Reading Informational Text Technical Meanings Use context to determine 
technical meanings of words or 
phrases in an informational text. 
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244 7 Reading Informational Text Meaning and Tone Analyze the impact of specific 
word choice on meaning and 
tone. 

245 7 Reading Literature Literary Point of View Analyze how an author develops 
and contrasts the points of view of 
different characters or narrators 
in a text. 

246 7 Reading Literature Setting Analyze a setting, and explain how 
it interacts with other elements in 
the story, such as characters and 
plot. 

247 7 Reading Literature Compare and Contrast Compare and contrast texts, 
including fictional and historical 
accounts of the same topic, in 
terms of their approaches to 
similar themes and topics. 

248 7 Reading Informational Text Author's Point of View Determine an author's point of 
view or purpose in a text. 

249 7 Reading Informational Text Evaluating Arguments Evaluate arguments, claims, and 
supporting reasons and evidence 
in an informational text. 

250 7 Reading Informational Text Comparing Information Compare and contrast two or 
more authors' interpretations and 
development of ideas on similar 
topics. 

251 8 Reading Literature Textual Evidence Cite text evidence in literary text 
to explain explicit and implicit 
information. 

252 8 Reading Literature Inferences Cite text evidence to support 
implicit information, and make 
inferences based on textual 
evidence. 
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253 8 Language and Vocabulary Context Clues Demonstrate effective use of 
context clues to determine the 
meaning of words or phrases. 

254 8 Language and Vocabulary Multiple Meaning Words Determine or clarify the meaning 
of unknown and multiple-meaning 
words and phrases using context 
clues or reference materials. 

255 8 Language and Vocabulary Root Words and Affixes Use root words and affixes as 
clues to determine the meaning of 
a word. 

256 8 Reading Literature Figurative Meanings Interpret figurative language in 
context, including verbal irony, 
puns, and analogies. 

257 8 Reading Literature Connotation and Denotation Distinguish among the 
connotations of words with similar 
denotations  

258 8 Reading Literature Meaning and Tone Analyze the impact of specific 
word choice on meaning, tone, 
and mood. 

259 8 Reading Literature Summary Summarize information in a 
literary and informational text 
distinct from personal opinions or 
judgments. 

260 8 Reading Literature Theme Determine the theme, and analyze 
how it is affected by the plot, 
setting, or characters in a literary 
text, including cultural literature. 

261 8 Reading Literature Characters Analyze a character, and explain 
how the dialogue contributes to 
the plot or helps develop a 
character. 

262 8 Reading Literature Plot Analyze a plot, and explain how it 
is impacted by other elements in 
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the story, including characters and 
setting. 

263 8 Reading Literature Setting Analyze a setting, and explain how 
it affects other elements in the 
story, including characters and 
plot. 

264 8 Reading Informational Text Informational Evidence Cite text evidence in informational 
text to explain explicit and implicit 
information. 

265 8 Reading Informational Text Inferences from Information Cite text evidence to support 
implicit information, and make 
inferences based on textual 
evidence. 

266 8 Reading Informational Text Central Ideas Determine the central idea of an 
informational text, and analyze 
how it is developed over the 
course of the text. 

267 8 Reading Informational Text Technical Meanings Use context to determine 
technical meanings of words or 
phrases in an informational text. 

268 8 Reading Informational Text Text Structure  Analyze the structure of a text or 
parts of a text, and explain how a 
section contributes to the entire 
structure. 

269 8 Reading Informational Text Summarizing Information  Summarize information in an 
informational text distinct from 
personal opinions or judgments. 

270 8 Language and Vocabulary Reference Materials Use reference materials to find 
the pronunciation of a word and 
to clarify its precise meaning. 

271 8 Language and Vocabulary Word Relationships Use relationships between words, 
such as analogies, antonyms, and 
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synonyms, to better understand 
each of the words.  

272 8 Reading Literature Literary Point of View Identify point of view, and analyze 
how an author uses point of view 
to create effects such suspense. 

273 8 Reading Literature Producing Suspense and Humor Analyze how an author creates 
effects such as suspense and 
humor through the use of irony. 

274 8 Reading Literature Cultural Literature Analyze how an author uses 
cultural context and allusions in a 
literary work. 

275 8 Reading Literature Compare and Contrast Compare and contrast themes, 
characters, and events in two 
texts (including modern and 
traditional) with a similar topic. 

276 8 Reading Informational Text Author's Point of View Determine an author's point of 
view or purpose in a text, and 
analyze how an author responds 
to conflicting evidence. 

277 8 Reading Informational Text Evaluating Arguments Evaluate arguments, claims, and 
supporting evidence in an 
informational text, and identify 
evidence that is irrelevant. 

278 8 Reading Informational Text Conflicting Information Analyze two texts that provide 
conflicting information on the 
same topic, and identify where 
the texts disagree on matters of 
fact or interpretation. 
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Sequence Grade Domain Skill Skill Statement 

1 K Speaking and Listening Having a Discussion Engage in collaborative discussions, 
and identify discussion rules used 
during a group conversation. 

2 K Speaking and Listening Listening Actively Ask and answer questions about key 
details in a text read aloud or 
information presented orally or 
through other media to confirm 
understanding. 

3 K Language Print Letters Recognize ways to print regular and 
irregular uppercase and lowercase 
letters. 

4 K Language Nouns   Use singular and plural nouns. 

5 K Language Complete Sentences   Identify and write complete 
sentences. 

6 K Language Capitalization   Capitalize the first word in sentences 
and the pronoun I. 

7 K Language End Punctuation Identify end punctuation. 

8 K Language Spelling Spell simple words using letter-sound 
correspondence. 

9 K Language Prepositions Demonstrate effective use of the 
most common prepositions in a 
sentence. 

10 K Language Question Words Understand question words (who, 
what, when, where, why, and how) 
to answer questions. 

11 K Writing Narrating Events Tell about events in a story in 
sequential order. 

12 K Writing Research Question Recall information from experiences 
or gather information from a source 
to answer a question. 

13 K Writing Revision Strengthen writing by adding details. 
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14 K Speaking and Listening Giving a Presentation Use details to orally describe familiar 
people, places, things, and events, 
adding pictures for support or that 
represent steps to follow. 

15 1 Speaking and Listening Having a Discussion Engage in and contribute to 
discussions by following rules, 
listening to others, responding to the 
comments of others, asking for 
clarification, and staying on topic. 

16 1 Speaking and Listening Listening Actively Ask and answer questions about key 
details in a text read aloud or 
information presented orally or 
through other media to confirm 
understanding. 

17 1 Language Upper- and Lowercase Letters Print all upper and lowercase letters, 
and distinguish between them. 

18 1 Language Nouns   Use common, proper, and possessive 
nouns, and match singular and plural 
nouns with the correct verb in a 
sentence. 

19 1 Language Verbs   Use present, past, and future tense 
verbs in sentences. 

20 1 Language Adjectives Use adjectives in sentences. 

21 1 Language Complete Sentences   Write complete declarative, 
interrogative, imperative, and 
exclamatory sentences. 

22 1 Language Capitalization Capitalize dates and proper nouns. 

23 1 Language Punctuation Use correct punctuation in 
sentences, including end 
punctuation. 

24 1 Language Pronouns   Use personal, possessive, and 
indefinite pronouns in sentences. 
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25 1 Language Spelling Recognize and use grade-appropriate 
spelling patterns in words both in 
and out of context. 

26 1 Language Prepositions Demonstrate effective use of 
frequently occurring prepositions in a 
sentence. 

27 1 Language Conjunctions Demonstrate effective use of 
frequently occurring conjunctions in 
a sentence. 

28 1 Language Determiners Demonstrate effective use of 
determiners in a sentence. 

29 1 Writing Introducing and Closing Topics   Effectively introduce a topic and 
write a concluding statement. 

30 1 Writing Providing Reasons and Facts Strengthen opinion pieces by adding 
reasons and informative writing by 
adding facts. 

31 1 Writing Time Cue Words Use words that signal time and 
sequence. 

32 1 Writing Revision Strengthen writing by adding details. 

33 1 Writing Gathering Information   Gather information from sources to 
answer questions. 

34 1 Speaking and Listening Giving a Presentation Use details and complete sentences 
to orally describe familiar people, 
places, things, and events, adding 
pictures for support. 

35 2 Speaking and Listening Having a Discussion Engage in and contribute to 
discussions by following rules, 
listening to others, linking to others' 
remarks, and asking and answering 
questions. 

36 2 Speaking and Listening Listening Actively Listen actively to a text read aloud, 
recounting information presented 
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orally, and ask and answer questions 
about what a speaker says. 

37 2 Language Nouns   Demonstrate effective use of nouns, 
especially collective nouns, in a 
sentence. 

38 2 Language Plurals   Recognize frequently occurring 
regular and irregular plural forms of 
nouns. 

39 2 Language Pronouns   Demonstrate effective use of 
pronouns, especially reflexive 
pronouns, in a sentence. 

40 2 Language Verbs   Demonstrate effective use of verb 
tense, especially irregular verb tense, 
in a sentence. 

41 2 Language Adjectives and Adverbs   Demonstrate effective use of 
adjectives and adverbs in a sentence. 

42 2 Language Complete Sentences   Recognize complete, simple, and 
compound sentences. 

43 2 Language Capitalization   Recognize the correct use of 
capitalization, including holidays, 
product names, and geographic 
names, in a sentence. 

44 2 Language Punctuation   Recognize the correct use of 
punctuation, including proper 
comma use, in a sentence. 

45 2 Language Spelling  

46 2 Language Apostrophes   Recognize effective use of 
apostrophes in possessive nouns and 
contractions, and demonstrate use of 
words with apostrophes in a 
sentence. 

47 2 Language Dictionaries and Glossaries   Demonstrate effective use of 
glossaries and dictionaries. 
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48 2 Writing Focus on a Topic   Plan for writing by brainstorming 
ideas and narrowing to a topic. 

49 2 Writing Introducing and Closing Topics   Effectively introduce a topic and 
write a concluding statement. 

50 2 Writing Supporting and Developing Topics   Effectively develop topics by 
supporting ideas with details. 

51 2 Writing Linking Words   Demonstrate effective use of linking 
words and phrases in a sentence. 

52 2 Writing Revising   Revise grade 2 appropriate 
paragraphs by changing sentences 
and words to strengthen writing.  

53 2 Writing Editing   Edit grade 2 appropriate paragraphs 
and sentences by recognizing a 
variety of spelling, capitalization, 
punctuation, and usage errors. 

54 2 Writing Recalling Information   Recall information from experiences 
or gather information from a source 
to answer a question. 

55 2 Writing Gathering Information   Gather information from sources to 
answer questions. 

56 2 Speaking and Listening Giving a Presentation Orally tell a story or recount an 
experience using complete 
sentences. 

57 3 Speaking and Listening Having a Discussion Engage in and contribute to 
discussions by following rules, being 
prepared, listening to others, linking 
to others' remarks, and asking for 
clarification. 

58 3 Speaking and Listening Listening Actively Determine the main idea and 
supporting details in a text read 
aloud or in diverse forms of media, 
and ask and answer questions about 
what a speaker says. 
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59 3 Language Nouns Demonstrate effective use of nouns, 
especially abstract nouns, in a 
sentence. 

60 3 Language Plurals Recognize regular and irregular plural 
forms of nouns. 

61 3 Language Pronouns Demonstrate effective use of 
pronouns in a sentence. 

62 3 Language Possessives Demonstrate effective use of 
possessives in a sentence. 

63 3 Language Verbs Demonstrate effective use of regular 
and irregular verb tense in a 
sentence. 

64 3 Language Punctuation Demonstrate effective use of 
punctuation, including quotation 
marks and commas. 

65 3 Language Capitalization Recognize the correct use of 
capitalization, including words in a 
title. 

66 3 Language Adjectives and Adverbs Demonstrate effective use of 
adjectives and adverbs, including 
superlatives, in a sentence. 

67 3 Language Conjunctions Demonstrate effective use of 
coordinating and subordinating 
conjunctions in a sentence. 

68 3 Language Simple, Compound, and Complex 
Sentences 

Produce simple, compound, and 
complex sentences. 

69 3 Language Reference Materials Demonstrate effective use of 
reference materials. 

70 3 Writing Planning Plan for grade 3 appropriate writing 
by brainstorming ideas, choosing a 
topic, and outlining ideas. 

71 3 Writing Introducing and Closing Topics Effectively introduce a topic or 
situation at the beginning of a piece 
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of writing, and provide an effective 
conclusion at the end, in a variety of 
writing genres. 

72 3 Writing Supporting Facts and Details Effectively develop topics by 
supporting ideas with facts and 
details. 

73 3 Writing Linking Words and Phrases Demonstrate effective use of linking 
words and phrases in a sentence. 

74 3 Writing Task, Purpose, and Audience Recognize and demonstrate effective 
use of task, purpose, and audience in 
writing. 

75 3 Writing Revising Revise grade 3 appropriate 
paragraphs by changing sentences 
and words to strengthen writing.  

76 3 Writing Editing Edit grade 3 appropriate paragraphs 
and sentences by recognizing a 
variety of spelling, capitalization, 
punctuation, and usage errors. 

77 3 Writing Recalling Information Recall information from experiences 
or gather information from a source 
to answer a question. 

78 3 Writing Gathering Information Gather information from reliable 
sources to answer questions. 

79 3 Writing Taking Notes Take relevant notes on a topic. 

80 3 Speaking and Listening Giving a Presentation Orally tell a story or recount an 
experience using descriptive details 
and complete sentences, adding 
media to enhance ideas. 

81 4 Speaking and Listening Listening Actively Listen actively to a speaker and 
paraphrase information in media 
presented orally, visually, or 
quantitatively. 
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82 4 Speaking and Listening Having a Discussion Engage in and contribute to 
collaborative discussions with one or 
more partners by expressing ideas, 
listening to others' ideas, and asking 
and answering questions about the 
topic. 

83 4 Language Pronouns Demonstrate effective use of 
pronouns, especially relative 
pronouns, in a sentence. 

84 4 Language Verbs Demonstrate effective use of a 
variety of verb tenses. 

85 4 Language Progressive Tenses Demonstrate effective use of verb 
tenses, especially progressive tenses. 

86 4 Language Adverbs Demonstrate effective use of 
adverbs, especially relative adverbs, 
in a sentence. 

87 4 Language Relative Pronouns and Relative Adverbs Recognize, correct, and demonstrate 
effective use of relative pronouns 
and relative adverbs in a sentence. 

88 4 Language Adjectives Recognize, correct, and demonstrate 
effective usage of adjectives in a 
sentence. 

89 4 Language Modal Auxiliaries Recognize and demonstrate effective 
use of modal auxiliary verbs in a 
sentence. 

90 4 Language Prepositional Phrases Demonstrate effective use of 
prepositional phrases in a sentence. 

91 4 Language Conjunctions Combine two sentences into one 
sentence using conjunctions. 

92 4 Language Capitalization Recognize proper and improper 
capitalization in a sentence.  
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93 4 Language Punctuation Demonstrate effective use of 
punctuation, including quotation 
marks and commas. 

94 4 Language Fragments and Run-Ons Recognize and correct fragments and 
run-on sentences. 

95 4 Language Frequently Confused Words Demonstrate effective use of 
frequently confused words in a 
sentence. 

96 4 Language Spelling Recognize grade-appropriate spelling 
patterns and demonstrate effective 
use of properly spelled words in a 
sentence. 

97 4 Writing Task, Purpose, and Audience Recognize and demonstrate effective 
use of task, purpose, and audience in 
writing. 

98 4 Writing Planning Plan for grade 4 appropriate writing 
by brainstorming ideas, choosing a 
topic, and outlining ideas. 

99 4 Writing Introducing and Closing Topics Effectively introduce a topic or 
situation at the beginning of a piece 
of writing, and provide an effective 
conclusion at the end, in a variety of 
writing genres. 

100 4 Writing Organizing Ideas Demonstrate effective use of facts, 
details, and examples to provide 
reasons in order to develop a topic. 

101 4 Writing Transitional Words and Phrases Demonstrate effective use of a 
variety of transitional words and 
phrases. 

102 4 Writing Precise Language and Sensory Details Recognize effective use of precise 
language and sensory details.  

103 4 Writing Revising Revise grade 4 appropriate 
paragraphs by changing sentences 
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and words to make the paragraphs 
better.  

104 4 Writing Editing Edit grade 4 appropriate paragraphs 
and sentences by recognizing a 
variety of spelling, capitalization, 
punctuation, and usage errors. 

105 4 Writing Text Formatting Use headings and subheadings to 
organize writing.  

106 4 Writing Gathering Relevant Information Gather relevant information on 
different aspects of a topic using a 
variety of resources. 

107 4 Writing Recalling Information Recall relevant information based on 
experience or gather information 
from a source to answer a question. 

108 4 Writing Taking Notes Take relevant notes on a topic. 

109 4 Writing Bibliographic Information Cite basic information about sources. 

110 4 Speaking and Listening Giving a Presentation Report on a topic, using formal or 
informal English, in an organized 
manner with relevant information, 
adding media to enhance ideas. 

111 5 Speaking and Listening Listening Actively Listen actively to summarize 
information, including a speaker's 
argument and supporting evidence. 

112 5 Speaking and Listening Having a Discussion Engage in and contribute to 
collaborative discussions with one or 
more partners by asking and 
answering questions, listening to 
other's ideas, and drawing 
conclusions based on the information 
in the discussion. 

113 5 Language Pronouns Demonstrate effective use of 
pronouns in a sentence. 
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114 5 Language Verbs Demonstrate effective use of a 
variety of verb tenses, including the 
perfect tense. 

115 5 Language Adjectives and Adverbs Demonstrate effective use of 
adjectives and adverbs in a sentence. 

116 5 Language Prepositions Demonstrate effective use of 
prepositions and prepositional 
phrases in a sentence. 

117 5 Language Conjunctions Demonstrate effective use of a 
conjunctions, including correlative 
conjunctions, in a sentence. 

118 5 Language Capitalization Demonstrate mastery of the 
conventions of standard English 
capitalization. 

119 5 Language Punctuation Demonstrate effective use of 
punctuation, including punctuation 
to separate items in a series and a 
comma after a direct address. 

120 5 Language Spelling Spell grade-appropriate words 
correctly, consulting references as 
needed. 

121 5 Language Dialects Compare and contrast different 
English dialects used in stories, 
dramas, and poems. 

122 5 Writing Task, Purpose and Audience Recognize and demonstrate effective 
use of task, purpose, and audience in 
writing. 

123 5 Writing Planning Plan for grade 5 appropriate writing 
by brainstorming ideas, choosing a 
topic, and outlining ideas. 

124 5 Writing Introducing and Closing Topics Demonstrate effective use of 
introductions and concluding 
statements in argumentative, 
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informative/explanatory writing, and 
narrative writing. 

125 5 Writing Organizing Ideas Demonstrate effective organization 
of ideas in argumentative, 
informative/explanatory, and 
narrative writing. 

126 5 Writing Transitional Words and Phrases Demonstrate effective use of a 
variety of transitional words and 
phrases. 

127 5 Writing Precise Language Recognize and demonstrate effective 
use of precise language and 
descriptive details.  

128 5 Writing Revising Revise grade 5 appropriate 
paragraphs by changing sentences 
and words to strengthen writing.  

129 5 Writing Editing Edit grade 5 appropriate paragraphs 
and sentences by recognizing a 
variety of spelling, capitalization, 
punctuation, and usage errors. 

130 5 Writing Text Formatting Use headings and subheadings to 
organize writing. 

131 5 Writing Gathering Relevant Information Gather relevant information on 
different aspects of a topic using a 
variety of resources. 

132 5 Writing Recalling Information Recall relevant information based on 
experience or gather information 
from a source to answer a question. 

133 5 Writing Paraphrasing and Taking Notes Take relevant notes on a topic by 
paraphrasing the information. 

134 5 Writing Bibliographic Information Cite bibliographic information about 
sources. 

135 5 Speaking and Listening Giving a Presentation Report on a topic or present an 
opinion in an organized manner, 
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using formal or informal English and 
adding media to enhance ideas. 

136 6 Speaking and Listening Listening Actively Listen actively to interpret 
information and delineate a 
speaker's argument and specific 
claims. 

137 6 Speaking and Listening Having a Discussion Engage effectively in a range of 
collaborative discussions, while 
expressing ideas clearly and building 
on the ideas of others. 

138 6 Language Pronouns Demonstrate effective use of 
subjective, objective, possessive, and 
intensive pronouns in a sentence. 

139 6 Language Verbs Demonstrate a command of a variety 
of verb tenses. 

140 6 Language Adjectives and Adverbs Demonstrate effective use of 
adjectives and adverbs in a sentence. 

141 6 Language Varied Sentence Structure Vary sentence structure by 
combining multiple sentences into 
compound and complex sentences. 

142 6 Language Capitalization Demonstrate mastery of the 
conventions of standard English 
capitalization. 

143 6 Language Punctuation Demonstrate mastery of the 
conventions of punctuation, 
including commas, parentheses, and 
dashes, to set off 
nonrestrictive/parenthetical 
elements. 

144 6 Language Spelling Demonstrate mastery of the 
conventions of standard English 
spelling. 
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145 6 Writing Task, Purpose, and Audience Recognize and demonstrate effective 
use of task, purpose, and audience in 
writing. 

146 6 Writing Planning Plan for grade 6 appropriate writing 
by brainstorming ideas, choosing a 
topic, and outlining ideas. 

147 6 Writing Introducing and Closing Topics Demonstrate effective use of 
introductions and concluding 
statements in argumentative and 
informative/explanatory writing. 

148 6 Writing Organizing Ideas Demonstrate effective organization 
of ideas in argumentative and 
informative/explanatory writing. 

149 6 Writing Supporting and Developing Topics Support and develop topics in 
argumentative and 
informative/explanatory writing. 

150 6 Writing Transitions Demonstrate effective use of 
transitional words and phrases in 
argumentative, 
informative/explanatory, and 
narrative writing. 

151 6 Writing Precise Language and Sensory Details Recognize effective use of precise 
language and sensory details.  

152 6 Writing Formatting and Graphics Use text formatting and graphics in 
writing to aid comprehension. 

153 6 Writing Revising Revise grade 6 appropriate 
paragraphs by changing sentences 
and words to strengthen writing.  

154 6 Writing Editing Edit grade 6 appropriate paragraphs 
and sentences by recognizing a 
variety of spelling, capitalization, 
punctuation, and usage errors. 
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155 6 Writing Gathering Relevant Information Gather relevant information on a 
topic using a variety of resources and 
refocusing aspects of the topic if 
needed. 

156 6 Writing Quoting and Paraphrasing Data Quote or paraphrase the data and 
conclusions of others to avoid 
plagiarism.  

157 6 Writing Citing Information Cite basic bibliographic information 
for sources. 

158 6 Speaking and Listening Giving a Presentation Introduce and support claims and 
findings in a presentation, using 
formal English and adding 
multimedia to clarify information.  

159 7 Speaking and Listening Listening Actively Listen actively to analyze the main 
idea and supporting details in diverse 
media and delineate a speaker's 
argument and specific claims. 

160 7 Speaking and Listening Having a Discussion Engage effectively in a range of 
collaborative discussions, while 
elaborating on ideas and 
acknowledging new ideas presented 
by others. 

161 7 Language Pronouns Demonstrate effective use of 
pronouns in a sentence, including 
command of pronoun-antecedent 
agreement. 

162 7 Language Verbs Demonstrate a command of a variety 
of verb tenses and subject-verb 
agreement. 

163 7 Language Adjectives and Adverbs Demonstrate effective use of 
adjectives and adverbs in a sentence, 
including the comparative and 
superlative forms. 
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164 7 Language Phrases and Clauses Demonstrate effective use of phrases 
and clauses, including independent 
and subordinate clauses and 
prepositional and infinitive phrases, 
in a sentence. 

165 7 Language Varied Sentence Structure Vary sentence structure by 
combining multiple sentences into 
compound, complex, and compound-
complex sentences. 

166 7 Language Misplaced and Dangling Modifiers Demonstrate effective placement of 
phrases and clauses within a 
sentence, recognizing and correcting 
misplaced and dangling modifiers. 

167 7 Language Capitalization Demonstrate mastery of the 
conventions of standard English 
capitalization. 

168 7 Language Punctuation Demonstrate mastery of the 
conventions of punctuation, 
including commas, parentheses, and 
dashes. 

169 7 Language Spelling Demonstrate mastery of the 
conventions of standard English 
spelling 

170 7 Writing Task, Purpose, and Audience Recognize and demonstrate effective 
use of task, purpose, and audience in 
writing. 

171 7 Writing Planning Plan for grade 7 appropriate writing 
by brainstorming ideas, choosing a 
topic, and outlining ideas. 

172 7 Writing Introducing and Closing Topics Demonstrate effective use of 
introductions and concluding 
statements in argumentative and 
informative/explanatory writing. 
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173 7 Writing Organizing Ideas Demonstrate effective organization 
of ideas in argumentative and 
informative/explanatory writing. 

174 7 Writing Supporting and Developing Topics Support and develop topics in 
argumentative and 
informative/explanatory writing. 

175 7 Writing Transitions Demonstrate effective use of 
transitional words and phrases in 
argumentative, 
informative/explanatory, and 
narrative writing. 

176 7 Writing Precise Language and Sensory Details Recognize effective use of precise 
language and sensory details.  

177 7 Writing Formatting and Graphics Use text formatting and graphics in 
writing to aid comprehension 

178 7 Writing Revising Revise grade 7 appropriate 
paragraphs by changing sentences 
and words to strengthen writing.  

179 7 Writing Editing Edit grade 7 appropriate paragraphs 
and sentences by recognizing a 
variety of spelling, capitalization, 
punctuation, and usage errors. 

180 7 Writing Gathering Relevant Information Gather relevant information on a 
topic using a variety of resources and 
refocusing aspects of the topic if 
needed. 

181 7 Writing Quoting and Paraphrasing Data Quote or paraphrase the data and 
conclusions of others to avoid 
plagiarism.  

182 7 Writing Citing Information Cite basic bibliographic information 
for sources. 

183 7 Speaking and Listening Giving a Presentation Present claims and findings using 
formal English and adding 
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multimedia and visuals to clarify 
information. 

184 8 Speaking and Listening Listening Actively Listen actively to analyze the purpose 
and motives in diverse media and 
delineate a speaker's argument and 
specific claims. 

185 8 Speaking and Listening Having a Discussion Engage effectively in a range of 
collaborative discussions, while 
connecting ideas of several speakers, 
acknowledging new ideas presented 
by others, and justifying their own 
view based on the information 
discussed. 

186 8 Language Pronouns Distinguish between subjective and 
objective pronouns in a sentence. 

187 8 Language Verbs Demonstrate an understanding of 
subject-verb agreement and a 
command of a variety of verb tenses 
using regular and irregular verbs. 

188 8 Language Verbals Demonstrate effective use of verbals 
(gerunds, participles, and infinitives) 
in a sentence. 

189 8 Language Active and Passive Voice Demonstrate a command of verbs 
used in the active and passive voice 
in a sentence, and recognize 
inappropriate shifts in voice. 

190 8 Language Using Verbs in Moods Demonstrate a command of verbs 
used in the conditional, subjunctive, 
imperative, interrogative, and 
indicative moods in a sentence, and 
recognize inappropriate shifts in 
mood. 
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191 8 Language Adjectives and Adverbs Demonstrate effective use of 
adjectives and adverbs in a sentence, 
including the comparative and 
superlative forms. 

192 8 Language Capitalization Demonstrate mastery of the 
conventions of standard English 
capitalization. 

193 8 Language Punctuation Demonstrate mastery of the 
conventions of punctuation, 
including commas, ellipses, and 
dashes to indicate a pause or break. 

194 8 Language Spelling Demonstrate mastery of the 
conventions of standard English 
spelling 

195 8 Writing Task, Purpose, and Audience Recognize and demonstrate effective 
use of task, purpose, and audience in 
writing. 

196 8 Writing Planning Plan for grade 8 appropriate writing 
by brainstorming ideas, choosing a 
topic, and outlining ideas. 

197 8 Writing Introducing and Closing Topics Demonstrate effective use of 
introductions and concluding 
statements in argumentative and 
informative/explanatory writing. 

198 8 Writing Organizing Ideas Demonstrate effective organization 
of ideas in argumentative and 
informative/explanatory writing. 

199 8 Writing Supporting and Developing Topics Support and develop topics in 
argumentative and 
informative/explanatory writing. 

200 8 Writing Transitions Demonstrate effective use of 
transitional words and phrases in 
argumentative, 
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informative/explanatory, and 
narrative writing. 

201 8 Writing Precise Language and Sensory Details Recognize effective use of precise 
language and sensory details.  

202 8 Writing Formatting and Graphics Use text formatting and graphics in 
writing to aid comprehension. 

203 8 Writing Revising Revise grade 8 appropriate 
paragraphs by changing sentences 
and words and using active voice to 
strengthen writing.  

204 8 Writing Editing Edit grade 8 appropriate paragraphs 
and sentences by recognizing a 
variety of spelling, capitalization, 
punctuation, and usage errors. 

205 8 Writing Gathering Relevant Information Gather relevant information on a 
topic using a variety of resources and 
refocusing aspects of the topic if 
needed. 

206 8 Writing Quoting and Paraphrasing Data Quote or paraphrase the data and 
conclusions of others to avoid 
plagiarism.  

207 8 Writing Citing Information Cite basic bibliographic information 
for sources. 

208 8 Speaking and Listening Giving a Presentation Present claims and findings using 
formal English and adding 
multimedia and visuals to clarify 
information. 
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